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INTRODUCTION
The study of leadership is becoming more prominent around the world, particularly at
American universities.

Universities are creating leadership programs, as well as offering

students the opportunity to obtain an undergraduate major or minor [degree] in leadership
studies. Each program is unique but several skill development areas and objectives resonate
throughout the various curriculums. In particular, these programs tend to be interdisciplinary in
nature and foster learning both inside and outside of the classroom.
The study of leadership may be gaining popularity in academic spheres, but it is also
attracting multiple critics. According to the Chronicle of Higher Education, in an article entitled

Students Gain Sense of Direction in New Field of Leadership Studies, "The study of leadership
has become a popular field in the past five years, although many critics wonder whether the
subject has enough substance to warrant an academic minor or major. Others doubt whether the
skill of leadership can be acquired through classroom instruction at all" (Reis berg A49).
Whether the skill of· 1eadership is innate or learned has also been debated for decades.
Although some individuals believe that leadership cannot be learned and that people are born
leaders, many scholars believe that leadership is a learned practice. Programs are being created
around the nation that specialize in leadership development and the study of leadership. Surveys
collected by the Center for Creative Leadership (a non-profit educational-research group) show
that twice as many programs devoted to leadership development existed around the country in
1998 than four years earlier.
Today there are approximately seven hundred college programs-ranging

from short

workshops to full-fledged degree programs ... The University of Richmond created the
first bachelor's program in leadership in 1992.

Two other institutions-Chapman

University, in California, and Fort Hays State University in Kansas-have

since added

their own undergraduate majors. At least eight institutions, including the University of
Denver, now offer minors in leadership studies" (Reisberg A49).

2

The number of universities that are creating leadership programs continues to grow but the
skepticism surrounding the study of leadership remains in academic and business circles. Critics
still wonder what it is, exactly, that students are learning. A lot of individuals do not understand
the idea of leadership studies, as well as how the study of leadership can prepare an individual
for a practical role within society. John C. Livingston, the chairman of the history department at
the University of Denver said, "I don't know what leadership studies is. With most academic
disciplines, you have some sense of what is being covered, and some sense of the methodologies
of instruction" (Reisberg A49).
Such skepticism exists beyond the boundaries of the academic world.

A job-placement

consultant in Washington, DC., stated, "If we're going to have a major in leadership, why not
have a major in goodness or wisdom? In some ways, it's subjective, and I'm not sure it can be
taught. I'd be looking for practical majors that teach skills-the

ability to write and

communicate, the ability to reason and research information, the ability to use computers"
(Reisberg A49). In order for leadership studies to become an established field of study, scholars
must respond to these unanswered questions. Furthermore, one of the greatest obstacles for
leadership studies programs is duplicating in the classroom the challenges that distinguish
leaders in the real world .. .leadership involves action (Reisberg A49). Ultimately, the existing
leadership programs need to prove that leadership skills can realistically be taught in the
classroom, thus preparing students for leadership roles within society.
Despite the skepticism, leadership studies is growing in the academic world, and we believe
that it is time to begin to explore its legitimacy. Hence, the purpose of our project is to assess the
legitimacy of leadership studies as an academic field of study.
Before exploring the legitimacy of leadership studies as an academic field of study, we
will first explore the characteristics of a liberal arts education and establish its legitimacy
(through historical analyses) as the "standard" of higher education in America, and the
educational approach most associated with cultivating an enlightened citizenry in a democratic
society. Once the legitimacy of a liberal arts education is established, this form of education will
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serve as the benchmark to which we will compare leadership studies. We will apply the same
criteria that established the legitimacy of a liberal arts education to the field of leadership studies
to determine this particular field's
undergraduate major in leadership.

legitimacy.

Currently three universities offer an

How leadership is taught is slightly different in each

program, but ultimately they all recognize the importance and value of leadership within society.
We will complete an in-depth analysis of the curriculum of each of the programs offering a major
in leadership studies in order to assess the legitimacy of leadership studies as an academic field
of study.
Essentially, we will determine the legitimacy of leadership studies as a field of study
comparing it to the liberal arts education.

We will be looking to see if leadership studies

possesses any of the foundations and characteristics that make the liberal arts education
"legitimate." Ultimately, we seek to answer the question, how does leadership studies fair as a
method of cultivating an enlightened citizenry as compared to the deep-rooted and established
liberal arts education?
The next section presents an historical analysis of the liberal arts education.
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LITERATURE ANALYSIS
Liberal Arts Education

The liberal arts education is deeply rooted in history. Documentation and literature show that
the liberal arts education has existed since the days of ancient philosophers like Plato and
Aristotle. And still, the liberal arts education has endured the test of time; and it continues today
to act as a source of invaluable knowledge to the people of the world.
In 1991, the Association of American Colleges published an essay entitled Learning for the
Common Good: Liberal education, civic education, and teaching about philanthropy, which
served as protest literature against the hegemony of specialization that has seemed to dominate
higher education for the past thirty years. Its main thesis is that liberal education is the loom that
weaves together the development of the mind and the development of character. The essay
presents the historic mission of a liberal education:
At its origins, liberal education-an

education in the artes liberales-was

conceived of as

that kind of education particularly appropriate to the training and development of those
who would shoulder the responsibilities of citizenship in a free society. The freedom for
which this education prepared the student was of two kinds: first, political freedom, the
freedom (and obligation) to participate in the process of governing society; second, the
freedom of a leisured class to pursue knowledge or art for its own sake, the freedom to
participate in the formation of culture (Jeavons 3).
The essay also notes that when studying the idea of a liberal education and its effectiveness,
it is important to recognize some of the long-standing tensions within the tradition and the ways
these tensions have shaped the enterprise, assumptions, and activities of higher education. The
Association of American Colleges cites Bruce Kimball's "The Historical and Cultural
Dimensions of the Recent Reports on Undergraduate Education," to present a useful history of
liberal education:
First, one of the key tensions within this tradition of liberal education is between a
"philosophical" conception and a "rhetorical" one. The philosophical conception gave
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preeminence to logic and literature in earlier times--and in more recent centuries has
emphasized the sciences and humanities--as things to be studied for their own sake in the
pursuit of truth and the advancement of knowledge. The rhetorical conception gave
preeminence to grammar and rhetoric as training which enabled the citizen to participate
in public debate and decision making; in this conception, the study of logic, the arts, and
science provided the understanding and substance that should shape and inform those
debates and decisions (Jeavons 3).
Literature has shown that the Classics, religion, and the Enlightenment all affected the
growth and conception of liberal education. According to a study by R. Wilkinson done in 1964
entitled Gentlemanly Power: British Leadership and the Public School Tradition, for over two
thousand years, liberal education has been an educational ideal of the West, for the brightest elite
if not for all students.
As the universities of Europe expanded on their original task of training the clergy and
certain specialists (for example, physicians), this ideal flowered in the English notion of
the educated gentleman. Young men first studied Greek and Latin at preparatory school
and "went up" to Oxford to "read Greats"-classical

language and literature, classical

history, and classical philosophy. They then "went down" to rule, whether in the farflung posts of the British Empire, in the civil service or Parliament in Whitehall, or as a
justice of the peace in a remote English village (Winter 2).
Classical English education was "liberal," then, in the sense that it sought to develop broad
analytical -skill rather than narrow technical brilliance-the

"amateur ideal"-with

supporting

traits of self-assurance and self-reliance, loyalty, the sense of moral obligation, and self-control,
all of this seasoned with a dash ofrespect for manners and ceremony (Winter 3).
In regards to the Renaissance and Enlightenment periods respectively, Bruce Kimball again
offers insight to explain the difference between Humanist liberal education in the Renaissance
and the post-Enlightenment model ofliberal education.
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The Humanists urged the study of classical texts, the recapturing of ancient tradition, and
the appreciation of ancient literary achievements. This emphasis on artes liberales was
the result of their interest in the bond that cultures hold in common, understanding their
own membership in a universal res publica. Outside the Humanist tradition, the new
science gradually gathered strength during the Renaissance, eventually providing the
basis for the philosophy of the Enlightenment (Orrill 192-193).
The Enlightenment had the effect of replacing the Humanist focus on artes liberales with a
new focus on philosophic principles, according to Kimball. These principles have been with us
ever since, supporting the growth of research in the universities while ultimately rejecting the
specificity of specialization. Among the principles that Kimball showed coming down to us are
the concepts of individual freedom (which replaced a Humanist sense of liberale connected to
cultural conventions), tolerance, and egalitarianism--i.e., an "emphasis upon volition rather than
obligations of citizenship." He called the Enlightenment principles the "liberal-free ideal" to
stress the different sense of the term liberal they contained (Orrill 192-193).
In the seventeenth and eighteenth centuries--in the aftermath of the Enlightenment--the view
of liberal education began to focus on the rhetorical arts and literature and on the inculcation of
moral values. In short, the primary focus was on preparing individuals to be virtuous citizens.
Hence with the melding of the classical and Christian traditions, and later with the influence of
the post-Enlightenment humanist tradition, an emphasis on instruction in ethics and the
formation of virtue was added to the conceptions of liberal education (Jeavons 3). These were
the conceptions of liberal education that initially shaped the ideals and curricula of the liberal arts
colleges in America.
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In the United States, the fullest flowering of the liberal education ideal came in the two

decades between the world wars--roughly coincidental with the nation's emergence as a world
power. However there had been precursors. Twenty years prior to the world wars, young
American men who showed they had the instincts to lead moved to Oxford to study. Then on the
home front, some American boarding schools began to follow the British model in which a
classical curriculum fostered a "classic personal style" (Winter 3). Overall, in Europe and
America alike, the ideal of the liberal education was to produce educated young gentlemen. This
was achieved through a curriculum centered around classical languages, literature, history, and
philosophy.
Then, later, in the 1920s and 1930s, prestigious American universities, such as Columbia,
Amherst, and St. John's, began to establish the European liberal ideals as their base for
undergraduate study. The humanities and interdisciplinary studies were introduced into the
curriculum at these universities. Although each university had its own approach to creating a
liberal education, there were common features. While names and details varied, the new liberal
education programs had two common features: First, they emphasized broad abstractions and
basic principles (usually across several disciplines) rather than specialized advanced work in
particular disciplines. Second, they were consciously intended not to prepare students for
vocations,-or even for graduate school (Winter 3). Published statements of purpose mentioned
preparation "to become an expert .. .in the general art of the free man and the citizen," a "broad
critical sense," or "insight into general relationships" (Winter 4).
Several forces and events of the 1960s and 1970s combined to create a crisis of confidence
about the nature of the university in general and the value of liberal learning in particular.
Dominating this era, of course, was the disastrous American participation in the Vietnam War--a
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continuing catastrophe that many saw as the clear culmination of policies formulated and
defended by the very "brightest and best" leaders who had been liberally educated at the best
colleges. Also, the very elite connotations of liberal education have always made it suspect in
the egalitarian social and political climate of America. The heightened distrust and rejection of
elites, status, and power during the 1960s sometimes led students to condemn on principle any
educational practice that was perceived as elitist. Finally, perhaps the unkindest blow of all was
dealt by the economic climate of the l 970s. Demographic trends and economic depression
combined to shrink dramatically the job market for liberal arts undergraduates while
opportunities (and earnings) at least held their own in specifically vocational fields. Students
responded with demands to be taught marketable skills in preparation for specific careers rather
than to study the generalized, and therefore "irrelevant," liberal arts (Winter 4-9).
However, liberal education survived although it should be sobering to realize that there is
little, if any evidence, one way or the other, about the actual effects of liberal arts education, this
most enduring and expensive Western educational ideal (Winter 9). In the 1980s, attention was
again paid to the idea of liberal undergraduate education.

And again, according to Bruce

Kimball, the discussion in the early and mid-l 980s suggested a general consensus that
undergraduate education should place more emphasis on the study of language and the traditions
of culture; the values of students; citizenship and community; coherence and unity of general
education; and teaching (Winter 8). According to an article entitled "The Liberal Arts in an Age
of Info-Glut," in the Chronicle of Higher Education, Kimball's claim is supported. This article,
which was written in 1998, mirrors some of the exact areas of emphasis of a liberal education
determined important in discussions of the mid-1980s.
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In preparation for citizenship, the liberal arts tell us that human beings have faced
troubles before; they tell us how people have managed, well and badly. Access to a
common, full-blooded humanities curriculum will help our students cross social
boundaries in their imaginations. Studying a common core of learning will help orient
them to common tasks as citizens; it will challenge or bolster--make them think through-their views and, in any case, help them understand why not everyone in the world (or in
their classroom) agrees with them (Gitlin B4).
And today, as we stand on the verge of the 21st Century, a liberal education is still centered
around liberal arts undergraduates spending several years studying broad abstractions rather than
learning specific skills/forms of knowledge. Undergraduates develop their powers of reflection
upon the broad vistas of human knowledge in order to become "liberally" educated (Winter 1).
Today, it is assumed that the understanding that an individual gains from a liberal education
prepares him or her to adapt to the continual transformation of society and fill his or her role in
society. The Chronicle of Higher Education states "The liberal arts seek to cultivate knowledge,
reason, aptitude, and taste for what endures" (Gitlin B4).
Indeed, in our increasingly complex world, the need to educate persons who can and will
participate responsibly and creatively in the opportunities and obligations of citizenship has
never been greater. The Association of American Colleges states that many of us today would
still affirm that the pursuit of the ideals of the art es liberales in higher education is essential to
the development of such individuals.
variations and tensions within it-is

This tradition of liberal education-holding

many

one that we wish to continue to thrive, both for its inherent,

personal value and for its social value (Jeavons 2).
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"The Aims of Education" by A. N. Whitehead argues that the aim of education is to arouse an
"appreciation for the exact formulation of general ideas, for their relations when formulated, and
for their service in the comprehension of life" (Winter I 0).

The Association of American

Colleges supports this position:
A college education-especially

a liberal education will do at least two things:

give

students a broader perspective and knowledge base while teaching them to think carefully
and analytically; and encourage and reinforce the development of basic ethical values of
integrity, tolerance, respect for others, and responsibility. Education has always served
some higher purpose. Throughout history, this purpose has been to create and mold wellrounded, analytical, free citizens (Jeavons 2).
Zeddie Bowen, the Vice President Provost, at the University of Richmond could only echo
what the Association of American Colleges and Universities had to say, as well as the countless
other scholars who have studied the characteristics and components of a liberal education. In a
personal interview, Bowen said that there are two questions one should ask himself/herself in
regards to a liberal education and its academic fields of study: First, how does this subject matter
liberate me? And, does this subject make me think and ask questions about the world around
me? Bowen further elaborated and said that a liberal education, or the idea of being liberally
educated, ·gives one the broadest sense of knowledge he/she could seek.

Such a style of

education is designed to make people aspire to be better human beings. It teaches one to think
freely, critically, and analytically; it teaches about different cultures and different values; and it
provides one with his/her personal identity, freedom, voice, and responsibility. Overall, Bowen
stated that it breeds the desire within an individual to continually want to learn how to learn.
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After an intensive and elaborate literature review, we have designed a definition of liberal
arts education for the purpose of our study. This definition reflects and integrates the above
references and their ideas on a liberal arts education.

It should also be noted that for the

remainder of the paper, a liberal arts education will be referred to as a liberal education. By
liberal education, we mean the process of being educated at a liberal arts institution, the process
of being liberally educated. In sum,

A liberal education is designed to give students the broadest sense of knowledge and
understanding about the world around them. Students are not taught to learn particular
action skills, but rather to acquire a comprehensive awareness of human knowledge. It
emphasizes the idea of gaining personal identity, personal freedom, personal voice, and
personal responsibility throughout the process of learning. Liberal education requires
that we explore connections between citizenship and service to community; it embraces
the diversity of ideas and experiences that characterize the social, natural, and
intellectual world; it strives to create proficiency in the areas of critical and analytical
thinking; and finally, liberal education strives to instill in each individual a desire to
continually learn how to learn.
The following section will discuss legitimacy.

Through an historical analysis, we will

formulate a definition of legitimacy. Then, the criteria for legitimacy will be applied to the
liberal arts education.
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Legitimacy

In order to label something as legitimate, several criteria must be met. According to the
Webster's Revised Unabridged Dictionary, something legitimate is in accordance with law or
with established legal forms and requirements; it is authorized, real, genuine, not false,
counterfeit, or spurious; it conforms to known principles, or accepted rules; it is reasonable and
follows logical sequence (Webster's Revised Dictionary). In this section we establish parameters
for our definition of legitimacy.
In order to establish an applicable definition for the term legitimate, we looked beyond the
realm of education, the liberal arts, and leadership and analyzed the notion of legitimacy through
various frames.

Through our literature analysis, we recognized common characteristics and

criteria that were utilized repeatedly in order to describe the legitimacy of an academic field of
study or an area of interest
The term legitimacy is prominent in political literature. Political scholars and critics address
legitimacy in order to establish a foundation for politics and government. Although the term
legitimacy is used frequently and loosely, it is widely recognized that legitimacy is hard to
measure.

"Legitimacy may be intrinsically hard to measure, but it is indisputably a key

dimension of political life. We may not be able to calibrate it, and we may never be clear on its
causal significance relative to other variables, but intuitively we know it to be important"
(MacIntyre 170-173).
Legitimacy is often broken down into elements so that it is easier to conceptualize. Muthiah
Alagappa, who works broadly within the intellectual tradition of Max Weber, argues "that
legitimacy has four elements: the normative (shared norms and values), the procedural
(adherence to established rules), the performance-related (proper and effective use of state
power), and the consensual (public acceptance of state authority)" (MacIntyre 170-173).
Alagappa discusses legitimacy in regards to emerging democracies and new institutions within
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developing nations, particularly within South East Asia. However, in developing nations, not all
of the elements of legitimacy are as applicable. Alagappa emphasizes, "In many developing
countries, political systems are still weak, core normative goals subject to contestation, and
institutions not strongly rooted.

Accordingly, the procedural element in particular is of less

utility in establishing claims to legitimacy" (MacIntyre 170-173). Alagappa states that none of
the elements alone can ensure legitimacy, and that some are highly contingent. He believes that:
The most important is the normative component: shared values are basic and highly
durable.

Other components

can be double-edged

swords: a government's

performance, for instance, can both enhance and weaken its legitimacy. While
stabilizing the economy and rekindling economic growth will almost certainly
enhance a government's legitimacy to begin with, over time it will be of declining
value as prosperity comes to be taken for granted (MacIntyre 170-173).
Overall, Alagappa justifies that something can be legitimate even if all four elements are not
practical or applicable.

However, the strength or degree of legitimacy is greater if all four

elements are met.
Through further literature analysis we found that in order for something to be legitimate there
must be consensual validation of groups or people within society. Whether people consent to
something plays an integral role in determining legitimacy.

As Alagappa stated, one of the

elements of legitimacy in regards to political authority is the consensual (public acceptance of
state authority).

Other scholars have also argued that legitimacy is usually strongest in areas

where individuals are granted fundamental rights and freedoms to give their consent and support.
The literature shows that:
Legitimacy 1s a central concept in the western liberal tradition of government.
Legitimacy transforms the exercise of power into acceptable political authority.
Although legitimacy and democracy are not synonymous, legitimacy is usually strongest
in political systems governed by democratic processes, norms and ~onstitutional
guarantees of fundamental rights and freedoms. Legitimacy relies also on efficiency and
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the capacity to deliver material and non-material benefits to the citizens of a polity
(Encyclopedia of the European Union).
In democratic societies, individuals are free to grant their consent as well as support things that
they believe are important. From the above perspective, individuals are more apt to validate
something as legitimate if it fulfills and benefits their lives. Furthermore, the notion of norms is
once again raised as an integral component of legitimacy. It appears that norms that benefit the
well-being of society are an important factor in determining legitimacy.
Max Weber addressed the concept of legitimacy in regards to social action. He explains the
importance of social action and the role that individuals have in determining the legitimacy of
something.

Consensual validation by people within society once again is referred to as an

element of legitimacy.
According to Weber, legitimacy can be ascribed to something by those acting subject to it
in the following ways:--a) By tradition; a belief in the legitimacy of what has always
existed; b) by virtue of what is newly revealed or a model to imitate; c) by virtue of a
rational belief in its absolute value, thus lending it the validity of an absolute and final
commitment; d) because it has been established in a manner which is recognized to be
legal. This legality may be treated as legitimate in either of two ways: on the one hand, it
may derive from a voluntary agreement of the interested parties on the relevant terms.
On the other hand, it may be imposed on the basis of what is held to be a legitimate
authority over the relevant persons and a corresponding claim to their obedience (Weber
130).
Although Weber believes that tradition is the most universal and primitive case that establishes
legitimacy, he recognizes that:
The most usual basis of legitimacy is the belief in legality, the readiness to conform with
rules which are formally correct and have been imposed by accepted procedure.

The

distinction between an order derived from voluntary agreement and one which has been
imposed is only relative.

For as far as the agreement underlying the order is not
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unanimous, as in the past has often been held necessary for complete legitimacy, its
functioning within a social group will be dependent on the willingness of individuals with
deviant wishes to give way to the majority. This is very frequently the case and actually
means that the order is imposed on the minority. At the same time, it is very common for
minorities, by force or by the use of more ruthless and far-sighted methods, to impose an
order which in the course of time comes to be regarded as legitimate by those who
originally resisted it. In so far as the ballot is used as a legal means of altering an order, it
is very common for the will of the minority to attain a formal majority and for the formal
majority to submit (Weber 131-132).
Weber explains how although something has traditionally and legally been legitimate, that over
time, it is possible that a new perspective or understanding of legitimacy can develop. Through
conflict and debate between opposing forces, new ideas or concepts of legitimacy may emerge.
An analysis of philosophical literature also reveals the struggle that philosophers have faced
when trying to define legitimacy.

John Locke, one of the greatest philosophers of all time

grappled with the idea of legitimacy in regards to the state.

Locke's Second Treatise of

Government addresses legitimacy in relation to the state and emphasizes the significance of
public consent. He confirms that, a legitimate state is one that exercises valid authority over
individuals. Furthermore, a state is legitimate if and only if free, equal, and rational persons
could or would consent to it. Locke believes that a legitimate state must have limited powers and
be accountable to the people. He claims that the state has no legitimate power over you that you
have not authorized by your own consent. All state authority comes from the agreement of
citizens.

As seen in other literature, the consent and validation of citizens is an integral

component of legitimacy. Without the support of society, Locke believes that the state would be
unlawful and illegitimate (Locke).
Other scholars have also broken down legitimacy so that it is easier to understand. Cipriani
(1987), for example, argues that legitimacy refers to two distinct phenomena: "the ~ttribution of
validity to a given situation, action, function or authority (from below); and (from above) the
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more or less motivated justification of what by itself would not be lawful or valid." Richardson
(1987) notes that the concept of

legitimation has developed structural-functional, social

constructionist and hegemonic variants which differ in the source of values, the range of
conceivable action alternatives, and the validity of the

correspondence between values and

action. More recently, Suchman (1995) has identified three definitions of legitimacy in the
literature: pragmatic legitimacy (based on congruence with the material

interest of those in

authority); moral legitimacy (based on normative approval); and cognitive legitimacy (based on
taken-for-granted knowledge). In general terms, legitimacy may be regarded as a quality of
congruence between action and social values (Richardson).
The legitimacy of something is very difficult to determine and define. Our analysis suggests
some common criteria as applied to the legitimacy of academic fields of study. For the purpose
of our study, something is legitimate if it has traditional roots, conforms to known principles or

accepted rules, and has shared norms and values. In addition, in order for something to be
legitimate it must be in accordance with legal requirements (established policies or procedures)
and receive validation and consent from stakeholders and constituents.
In the next section, we will apply the criteria for legitimacy to a liberal education, an
educational approach associated with cultivating an enlightened citizenry in a democratic society.
Once the legitimacy of a liberal education is established, it will be used as the benchmark to
which we compare leadership studies. Eventually, the same criteria of legitimacy that is applied
to a liberal education will be applied to leadership studies as an academic field of study.
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LIBERAL EDUCATION AND LEGITIMACY

For the purpose of this study, it is necessary to establish that a liberal education is a
legitimate approach to cultivating an enlightened citizenry in a democratic society. Based on the
preceding discussion and the definitions we have offered for liberal education and legitimacy, it
should be readily apparent that a liberal education has gained legitimacy as a way of educating
people. However in the following discussion, we will firmly establish the legitimacy of a liberal
education by showing how the criteria from our definition of legitimacy applies to a liberal
education.
We will break our definition of legitimacy up into four component parts: traditional roots,
known principles or accepted rules and shared norms and values, legal requirements, and
validation and consent from stakeholders and constituents. More specifically, we will examine a
liberal education in terms of each component of legitimacy and assess the degree to which this
form of education meets the criteria for legitimacy.
Traditional Roots

First, as demonstrated earlier, a liberal education definitively has traditional roots. According
to the Random House Dictionary of English, tradition, refers to the handing down of statements,
beliefs, legends, customs, information, etc. from generation to generation, especially by word of
mouth or by practice.

Essentially, tradition signifies a long established or inherited way of

thinking or acting. As noted in earlier sections, for over two thousand years, liberal education
has been an educational ideal of the West. Therefore, over the past two hundred generations,
liberal education has required that its students understand the foundations of knowledge and
inquiry about nature, culture, and society. Students are expected to be proficient in the areas of
perception, analysis, and expression.

It is an educational system that provides a variety of

academic fields of study in order to promote diversity of thought.

Finally, it explores

connections among formal learning, citizenship, and service to their communities. These four
components are the long established ways of thinking about liberal education that have withstood
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the test of time since the days of ancient philosophers, like Plato and Aristotle to the days of the
Enlightenment and Industrial Revolution, and even currently as we face the turn of the century.
Conforms to known principles or accepted rules, and has shared norms and values

There are a variety of forms of evidence that show generally accepted principles and shared
norms and values in regards to the substance and process of a liberal education. First there is a
general agreement among universities about the purpose of a liberal education.

According to a

1976 article entitled, "College Could be Worth It," the presumed purpose of a liberal education
is to inspire the young to ask ultimate and basic questions about personal, intellectual, and
political life (Boyer). And, according to a July 1994 roundtable discussion, sponsored by the
Pew Charitable Trusts of liberal arts college presidents and deans, liberal arts colleges are
"devoted to a broad curriculum of the arts and sciences, designed as a place of growth and
experimentation for the young.

This is, in fact, what remains the mind's shorthand for an

undergraduate education at its best" (Hersh).
A majority of the core curriculums of the past and present within liberal arts institutions have
been guided by these purposes. For example, in a 1991 article that outlined current controversies
in American higher education, it was noted that while in the past universities' curricula have
focused heavily on the philosophy, literature, and history of the Western world, today's liberal
education curricula have expanded to include new course offerings stressing non-Western
cultures, African-American studies, and women's studies (D'Souza). This new common core
curriculum is built on the proposition that students should be encouraged to investigate how we
are one as well as many (Boyer). In order to understand how we are one as well as many, a
liberal education must provide course work in international spheres. In this sense, a liberal
education should advocate diverse ways of learning, through the eyes of scholars of different
perspectives, races, religions, creeds, etc. Essentially students should learn about those that came
before them, those here now, and those persons who will succeed them. The core curriculum at
Harvard University requires undergraduates to take eight general courses in discipli,nes ranging
from foreign cultures to literature and art. According to the associate dean of undergraduate
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education, "Harvard's core is committed to teaching modes of thought, modes of analysis, how to
read." Gaining such perspective--of the origin, wants, and needs of ourselves, as well as others,
is central to the academic quest of liberal education.
In accordance with legal requirements

When assessing the legitimacy of a liberal education, we investigated the role accreditation
plays in legitimizing an academic institution.

According to the Encyclopedia of Higher

Education, accreditation refers to a process of quality control and assurance in higher education,
whereby, as a result of inspection or assessment, or both, an institution or its programs are
recognized as meeting minimum acceptable standards. The focus is on the maintenance and
improvement of standards: of devising ways to ensure that the quality of curriculum, teaching,
and facilities should reach standards set by committees of experienced, prestigious peers.
Participation in the process of accreditation was, and still is, voluntary for institutions, but any
program of study lacking accreditation would, in most professional occupations, lack the status
and recognition required to lead to professional license, transfer to higher degrees in many
universities, or recognition as sufficient qualification for employment in many branches of
government (Encyclopedia of Higher Education).
The autonomy of the regional and professional associations to determine what will count as
standard is highly developed in the United States where the government is not directly involved
in the policy or practice of university/college quality assurance.

Indeed, voluntary peer

accreditation was organized in the United States to preclude the prospect of state or federal
interference or direct regulation of the work of educational institutions. Usually the institution as
a whole has gained accredited status through its regional association before any of its programs
of study and training can be submitted to quality inspection by specialized boards (Encyclopedia

of Higher Education).
According to the Encyclopedia of Higher Education, institutions seeking initial candidacy for
accreditation with a regional or professional board usually write to the director of the_appropriate
board and are sent copies of handbooks, guidelines, and application forms. Whether initial or
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reaccreditation, the institution's main task is to complete a self-study and report.

The final

accreditation decision is given about two years after the self-study has commenced (1315).
An example of self-study criteria that would be considered valid by an accrediting board
follows. They are the main guidelines issued by the North Central Association as part of the
program of the National Commission on Institutions of Higher Education in 1987 (Encyclopedia

of Higher Education 1316):
•

The institution has clear and publicly stated purposes, consistent with its m1ss1on and
appropriate to a postsecondary educational institution.

•

The institution has effectively organized adequate human, financial, and physical resources
into educational and other programs to accomplish its purposes.

•

The institution is accomplishing its purposes.

•

The institution can continue to accomplish its purposes.
Accredited institutions are revisited by a panel from the respective regional board every ten

years, with an interim review every five years.

Programs of study are often revisited and

reviewed every five to seven years (Encyclopedia of Higher Education 1315).
While it is not a legal requirement for a college/university to go through the accreditation
process, receiving accredited status only helps an institution to be seen as a college/university
that has met certain standards, has adequate resources and educational programs, and is
committed to its stated purposes. The seal of accreditation serves as a form of approval from a
qualified body and further validates the institution's existence and operation. In comparison to
professional schools or other kinds of schools of specialized trades, we were unable to find
information showing that liberal arts institutions are more readily accredited in comparison to
their technical/professional counterparts. Nevertheless, it is our assessment that while there is a
degree of autonomy for regional associations when deciding upon the necessary criteria needed
to accredit liberal arts colleges/universities, the process of accreditation for such institutions
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affirms the enduring value of liberal learning. Accredited liberal arts institutions can therefore be
viewed as providing a legitimate education to their students.
Validation and consent from stakeholders and constituents from within society

A liberal education has received validation and consent from its constituents and
stakeholders. While there are a variety of stakeholders, we are going to explore two groups of
constituents of a liberal education: the institutions' students, and employers who essentially reap
the benefits of a liberal education if, in fact, their employees utilize their skills and knowledge
and successfully perform on the job. Do men and women still major and/or minor in liberally
educated fields of study like psychology, history, English, sociology, and political science?
Once having graduated from an institution with a liberal degree, are employers hiring students of
such academic backgrounds?
In studying the 1997 Digest of Education Statistics, information is presented on bachelor's
degrees conferred by institutions of higher education by discipline and division between 1970
and 1995. If we look a the ten year period, between 1985 and 1995, several fields of study
within a liberal education have increased in number, while many have remained consistent with
years past, and a few have decreased enrollment. In 1985, the number of bachelor degrees
conferred in English language and literature was 33,218; in 1990, that number had increased to
47,519; and finally, in 1995, it reached 51,901. In regards to psychology, in 1985 39,900
bachelor's degrees were conferred; in 1990, 53,952; and in 1995, 72,083. As far as bachelor's
degrees arc concerned in history, in 1985, 16,049 history degrees were issued; 22,476 in 1990;
and 26,598 in 1995. Political science and government also saw an increase in the number of
degree conferred. In 1985, 25,834 political science and government degrees were conferred;
33,560 in 1990, and 33,013 in 1995. Finally, sociology grew as an interested area of study by
students. In 1985, 11,968 students received a bachelor's degree in sociology; 16,035 received the
same degree in 1990; and finally 22,886 graduated with a bachelor's degree in sociology in 1995.
Despite the fact that the number of students attending college has generally increas~d annually,
the increase in the number of degrees conferred in the liberal arts is still significant.
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Two fields of study that have had a minimal decrease in the number of students enrolled and
thus the number of degrees conferred are within the modern foreign languages: French and
German. Looking again at the ten year period between 1985 and 1995, we found the following
statistics regarding these two fields of study. In 1985, 2,991 degrees were conferred in French;
in 1990, 3,259 degrees; and in 1995, 2,764. In regards to German, 1,411 bachelor of arts degrees
were conferred in 1985; 1,437 degrees in 1990; and only 1,352 in 1995. Despite the fact that
these two fields of study suffered small decreases, as noted above, other fields of study within a
liberal education experienced significant increases.
With respect to the employment of liberal education graduates, according to reports by the
National Association of Colleges and Employers (NACE), the 1997-1998 academic year was one
of many wonders. And the wonder of wonders was the fact that liberal arts students in the Class
of 1998 found themselves being eagerly sought after by companies, similar to students in
technology fields of study (National Association of Colleges and Employers).

Camille

Luckenbaugh, manager of employment information for NACE said that although liberal arts
students saw multiple offers in 1997, in 1998, they received multiple offers plus higher salaries.
"It's not just computer science and engineering majors enjoying hefty increases in their starting
salary offers. Some liberal arts majors saw double-digit increases as well" (National Association
of Colleges and Employers). According to information presented in the September 1998 Salary

Survey, published by NACE, graduates of a liberal education, in the fields of English,
psychology, sociology, history, and political science have seen notable increases in their salaries
in the past year.
However, it is important that these statistics be seen in light of the low levels of
unemployment generally present in both 1997 and 1998. According to the Bureau of Labor
Statistics, in 1997, unemployment rates for men and women were 4.9 percent and 5.0 percent,
respectively. In 1998, men's unemployment rate dropped to 4.4 percent, while women's level of
unemployment

concurrently dropped to 4.6 percent (http://stats.bls.gov/pdf/cpsaat24.pdf).
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Therefore, one can assume that as levels of unemployment for men and women fluctuate, job
opportunities and availability for graduates of liberal arts institutions will also vary.
As of January 1999, Luckenbaugh said that as is always the case at this time of the year, it is
hard to make judgments on the job market and entry-level salaries for liberal arts students.
"Early salary offers look good, and they seem to be in line with increases in other disciplines, but
the number of offers that have been reported so far is just too low for reliable analysis" (National
Association of Colleges and Employers).
Conclusion
Liberal arts institutions provide a legitimate education.

Overall, we have established

legitimacy through tracing the evolution of a liberal education, determining characteristics and
criteria that have remained consistent throughout history, thus demonstrating the existence of
principles with respect to the substance of a liberal education. We have also established the
degree to which a liberal education is in accordance with legal requirements by exploring the role
accreditation play in higher education. Finally we have provided empirical evidence suggesting
that a liberal education is valued by its stakeholders and constituents.
The following section maps out the steps we are going to take in assessing the legitimacy of
leadership studies. Each criterion of legitimacy-traditional

roots, known principles and shared

norms and values, legal requirements, and validation and consent-will

be applied to the

academic field of study, leadership studies. Once the steps have been outlined, we will discuss
leadership studies in regards to each legitimacy criterion in detail. We will then analyze the
degree to which leadership studies is legitimate. Finally, we will compare the legitimacy of
leadership studies in comparison to that of a liberal education.
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ASSESSING THE LEGITIMACY OF LEADERSHIP STUDIES

Through using qualitative research approaches, we intend to analyze the legitimacy of
leadership studies as an academic field of study. Qualitative data analysis is a search for general
statements about relationships among categories of data; it builds upon grounded theory
(Marshall 112). After completing an in-depth literature analysis, we have constructed a working
definition of legitimacy that will be used as a template for our study. In the preceding section,
we established the legitimacy of a liberal education as an approach to cultivating an enlightened
citizenry in a democratic society. Therefore, it is now our intent to apply our definition of
legitimacy to leadership studies. We will apply the four criteria of legitimacy--traditional roots;
known principles or accepted rules, and shared norms and values; in accordance with legal
requirements; and validation and consent from stakeholders and constituents of society--to the
academic field of leadership studies. However, before doing so, we need to operationalize each
criterion so that it is applicable to an analysis of leadership studies. Finally, we will compare the
information gathered to support or refute leadership studies as a legitimate field of study against
the material used to establish the legitimacy of a liberal education.
Traditional Roots

In operationalizing this first criterion we plan to trace the origins of the study of leadership.
We will present a historical overview of this field of study, which will focus upon the
foundations of the study of leadership.
Historical analysis is particularly useful in obtaining knowledge or previously
unexamined areas in re-examining questions for which answers are not as definite as
desired.

It allows for objective and direct classification of data. Historical research

traditions demand procedures to verify accuracy of statements about the past, to establish
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relationships, and to determine the direction of cause-effect relationships.

In fact, all

research studies have a historical base or context, so systematic historical analysis
enhances trustworthiness and credibility of study (Marshall 96-96).
Overall, we plan on presenting a profile, which outlines both the breadth and depth of the study
of leadership. Nevertheless, in order to complete a historical overview of the study of leadership,
we must first establish parameters by defining the study of leadership. These parameters are
derived from an analysis of scholarly interpretations and academic programs associated with
leadership studies. If we can demonstrate long standing, traditional roots with respect to the
study of leadership through an historical analysis, then the first criterion of legitimacy will be
met.
Conforms to known principles or accepted rules, and has shared norms and values

This criterion will be operationalized by analyzing the mission statements, goals, and
curriculums of the three undergraduate programs that offer a degree in leadership studies-Chapman University, Fort Hays State University, and the University of Richmond--as denoted
by the Center for Creative Leadership. The Center for Creative Leadership is an international,
nonprofit educational institution founded in 1970 to advance the understanding, practice, and
development of leadership for the benefit of society worldwide.

As part of this mission, it

publishes books and reports that aim to contribute to a general process of inquiry and
understanding in which ideas related to leadership are raised, exchanged, and evaluated (Center
for Creative Leadership iv).
We will first analyze and interpret the mission statements and goals of the three programs to
see if the purpose(s) and objective(s) of each leadership program are similar and consistent, thus
conforming to an accepted rule and/or shared norm. We will then compare and contrast the

26

program requirements, presenting both similarities and differences among the three programs.
Are there enough similarities between the programs to suggest the existence of known principles,
accepted rules, and/or shared norms and values within leadership studies? In essence, do the
undergraduate programs teach students similar skills and forms of knowledge? Through
analyzing the program's curriculum, goals, and objectives, we will decipher the extent to which
the programs concur on the requirements of a leadership studies education. Finally, we will
investigate to see if an educational model (a way of teaching and learning) has been established
for leadership studies. If there appears to be an educational model, we will analyze whether or
not the model has become the norm for other institutions that have developed or are developing
leadership studies programs.
In accordance with legal requirements

In regards to this criterion, we will research to see if there is a distinctive ·way of teaching
leadership studies.

We will look to see if there are universal, common rules, policies, or

procedures within this field of study that justify its existence in the academic world. Is there a
certain way that leadership studies must be taught?

Do all programs require experiential

learning? Basically, we will look to see if there are universal standards that must be adhered to
when teaching leadership studies. We will also look at the three undergraduate leadership
studies programs at the three universities to see if the programs in fact exist within accredited
institutions.

We will examine the role accreditation plays, if any, in establishing leadership

studies as a legitimate field of study.
Validation and consent from stakeholders and constituents

When operationalizing this criterion, we will examine the number of leadership studies
programs, seminars, majors, and/or minors that exist. Within our examination, we will look to
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see if there are projections that indicate that this number will rise or continue to rise, hence
serving as a form of continued validation and consent from stakeholders and/or constituents of
society. We will also examine the number of students applying annually to leadership studies
programs, or the number of students graduating with degrees in leadership studies if the program
does not require an application process. Is this number growing, signifying more of a demand
for and interest in leadership studies? Finally, we will report data concerning the number of
employers who seek to hire leadership studies majors, as well as the percentages of students with
leadership studies degrees that obtain employment after college.
We will also be exploring the agencies and/or organizations that make grants available for
research and training concerning leadership studies. Grant opportunities are considered a sign of
validation and consent from the constituents of the liberal education circle, since they provide the
funding to further develop the study of leadership. Is there a desire for further research and
experimentation within this field of study, which is relatively new to colleges and universities?
Finally, we will be looking at any leadership associations that exist, as well as at journals
devoted to leadership studies, as they too serve as a form of validation and consent among the
stakeholders (scholars) ofleadership studies.
By applying the above criteria, we will determine the degree to which leadership studies is
considered to be a legitimate academic field of study. If we determine that aspects of this criteria
are not met, we will highlight the reasons for this and suggest ways in which leadership studies
can overcome these barriers to its legitimacy. All in all, we will apply the same legitimacy
criteria that made a liberal education legitimate to leadership studies. Ultimately, we intend to
measure how leadership studies fairs as an academic field of study in comparison to a liberal
education in terms of legitimacy.
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A majority of our research approach will revolve around case studies of the three
undergraduate programs that offer a major in leadership studies. Besides case studies, much of
our approach will be derived from analysis of books, journals, and other materials that present
both qualitative and quantitative information in regards to leadership studies. Through these
research methods, we hope to gain a better understanding of the legitimacy of leadership studies
as an academic field of study in comparison to that of a liberal education.
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ASSESSMENT RESULTS
Traditional Roots

In order to trace the roots of leadership studies, we must first develop our own parameters by
defining the study of leadership. We will assess the roots of leadership studies by exploring the
history of the study of leadership, since historically the study of leadership has existed, but
"leadership studies," as a major, is a fairly new phenomenon. Through analyzing the curricula of
established undergraduate major programs, we have created the following parameters for our
definition of the study of leadership.
For our project, the study of leadership will revolve around the academic field of study
known as leadership studies. Leadership studies is an interdisciplinary approach to education

that teaches integral lessons of ethics, change, group functions and processes, and critical
thinking, as well as lessons that advance individuals communication skills (See Appendix I).
The importance of ethics has existed throughout the study of leadership from the days of
Plato to the present day curricula of leadership studies. "Though the upsurge of interest in
leadership studies is recent, the concern for the inherently moral aspects of leadership is not. It
is, in fact, ancient" (Johnson, 15). Plato says in The Republic that within our population there
are individuals that will discard their own self-interests and do what is best for the city. "The
ideal leaders are philosopher-kings who are wise and benevolent. They rule over a stratified
society where everyone has a place based on his or her abilities" (Ciulla 190). Ultimately, Plato
believed that individuals needed to be educated in order to cultivate their unique talents and to be
leaders to those who were less gifted.
The mark of the true leader for Plato, or rather, the defining capacity of a person who is
suitable for training in leadership, consists in the intuitive grasp of the need to
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subordinate one's personal interests to the requisites of one's community ...But the mere
presence of this predominating element is not sufficient. It must also be trained in the
appropriate way (Sibicky 122).
Plato believed that education could perfect individuals through years of work, Plato began to
recognize the challenge of leadership as getting people to work together toward a common goal.
Leaders were to work together with members of society for mutual gains.

Overall, Plato

recognized a moral element to leadership that is essential in present day society. "In America
people are disappointed by both leadership and the law and like Plato, their reaction is to try and
educate people to do a better job. Today we are not only frustrated by ineffective leaders, but by
immoral ones. The disillusionment with leadership has led to the development of leadership
programs in high schools, universities, business, and government" (Ciulla 193). In brief, leaders
from the very beginning of time have been faced with ethically complex issues.
Ethics has also been a focus in the study of leadership in regards to the relationship between
leaders and followers. The philosopher Immanuel Kant said, "leaders should always treat others
as ends in themselves, not as objects or mere means to the leader's ends" (Hughes 170). Thus,
Kant establishes a moral dimension to the relationship that leaders should exhibit with
constituents, or in modem terms, followers. James MacGregor Burns (1978), expanded upon
Kant's thoughts and took an even more extreme view regarding the moral dimension of
leadership; he maintained that leaders who did not behave ethically did not demonstrate "true"
leadership (Hughes 170). Overall, leaders have historically set a moral example for constituents,
societies, and more recently organizations.
Thus, "Leadership programs have not emerged to produce 'great men' or 'great women;' they
have emerged to produce responsible citizens, who have an understanding of the world they live
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in and possess the will and ability to take on leadership roles" (Ciulla 199). The curricula of the
three undergraduate programs that offer a major in leadership studies have integrated lessons of
ethics, morals, and values. These programs recognize the importance of teaching ethics and have
followed the traditional study of leadership by incorporating this dimension into their curricula.
Lessons of change have also been traditionally rooted in the study of leadership. Leaders
throughout history have been faced with learning how to adapt to and promote change.
"Leadership is a process of change, often drastic and discontinuous change" (Rustow 690).
Leaders' success throughout history can be attributed to their ability to adapt to new situations,
look for new resources, and to recognize the need to learn from the past and apply the lessons
learned in order to progress and move forward.
Change has its deepest traditional roots in Darwin's theory of evolution. This theory stated
that, in order to survive, species must be able to adapt to a changing environment. Change has
been an inevitable force throughout history to the human species. The world that we live in
continues to grow and evolve around us every day. Without change, life would cease to exist.
We must accept the fact that change fosters life and that through adaptation we promote progress
and growth. Margaret Wheatley, a former professor of Management at Brigham Young
University, relates Darwin's ancient idea of change and evolution to a "new science" that
recognizes the value of change. She says,
In the world of self-organizing structures, everything is open and susceptible to change.
But change is not random or incoherent. Instead, we get a glimpse of systems that evolve
to greater independence and resiliency because they are free to adapt, and because they
maintain a coherent identity throughout their history. Stasis, balance, equilibrium-these
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are temporary states. What endures is process-dynamic,

adaptive, creative (Wheatley

98).
Wheatley recognizes that constraints on change threaten survival, and she directly relates her
ideas to the modem organization. Just as change is inevitable in life, change is an integral part of
organizations, as well as the process of leadership.
Edgar Schein discusses the importance of change and adaptability dating back to the 1960's.
He believed that contemporary society was facing core crises. The forces of modernization make
life problematic for the individual and the organization. Like Wheatley, Schein recognized the
importance of change within the organization as the forces of modernization strengthened. As
the individual was required to change, so was the organization.

Without individuals and

organizations changing simultaneously, chaos would result and leadership would be ineffective.
Overall, change creates the possibility for progress and development. The change process is
complex and is usually not readily accepted by individuals. It is even more difficult to promote
change within the organization, as it affects masses of people, not just individuals.
From the point of view of organizations within our society, the problems are even more
massive. Even the increased complexity and growth of human organizations, given their
susceptibility to growth, decay, and rapid change, given the scientific basis for their
productive processes and the inevitable diversity of specialists working on these
processes and products, the viability and successes of these organizations are precarious.
It is becoming increasingly clear that organizations have to develop mechanisms for two

overarching tasks: (1) better means for human communication and collaboration,
particularly between levels of hierarchy and between divergent specialists, and (2) better
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mechanisms for coping with externally induced stress and changes; adaptability (Schein
and Bennis 6).
Change can not be isolated. It affects individuals and organizations internally and externally. By
incorporating lessons of change into leadership studies curricula, the undergraduate programs are
preparing and educating individuals for and about the inevitable phenomenon of change. As
society evolves and we move towards the 21st Century, it will be crucial for individuals to
recognize the value of change and to act as change agents that will encourage others to move
forward and not to remain static.
The study of leadership has addressed group functions and processes by recogmzmg
strengths and weaknesses of groups in regards to the leadership process. The existence of groups
has indeed been important throughout all time. The Russian writer, Tolstoy addressed the
significance of groups around the 1860s. He stated that, "to elicit the laws of history, we must
leave aside kings, ministers and generals, and select for study the homogeneous, infinitesimal
elements which influence the masses" (Brown 69). Beginning in the 1860s the focus of study
was beginning to look beyond the individual and the elite, and was beginning to recognize the
value of groups. Emphasis was beginning to be placed upon the contextual factors affecting
groups and their actions.
Groups began to be recognized within the study of leadership around the time of World War
II. During this time, the leadership field began to tum away from identifying the traits of leaders
to examining the behavior of leaders in regards to the demands of the situation. In 1950, Bales,
amongst others, said, "the most effective leader in a given context is the person who is best
equipped to assist the group to fulfill its objectives in that context. In another time or another
place, someone else may emerge as leader" (Brown 68).
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It was during the 1940s and 1950s that interaction between leaders and followers first began
to gain the attention of scholars. The study of leadership that had for so long revolved around
leaders and the "Great Man" theory had begun to turn in a new direction. Employees, followers,
constituents, etc. were becoming valuable components in the leadership process. Around 1943,
one of the earliest and most influential studies in leadership was performed by Lippitt and White.
"They believed that an important function of the leader was to create a 'social climate' in the
group, and that the group's morale and effectiveness would be dependent on the nature of the
climate engendered" (Brown 70). Through this study, the two researchers strongly endorsed the
democratic leadership approach that is taught today in leadership curricula around the country.
Although groups have been integral to the study of leadership, the recognition of group
processes and dynamics has also gained wide-spread criticism. Critics feel that by encouraging
group processes and dynamics within the field of leadership studies, it creates an atmosphere that
deters individuals from thinking critically and analytically. Overall, critics feel that programs
that promote learning through group processes and interaction denigrate academic activity. The
idea of promoting the "common good" and what is best for the group removes individuals from
thinking about their own interests, goals, and beliefs.
Despite the criticisms surrounding group processes and their ability to foster critical and
analytical thinking, the two, along with problem solving, are integral components within the
curricula of leadership studies. Courses offered in these areas promote individual learning and
stimulate individuals to look beneath the surface and analyze information. Critical thinking
courses encourage individuals to ask thought provoking questions and to search for answers or
fallacies instead of accepting everything that is written or spoken. By learning how to think
critically, students are better equipped to solve problems and tackle leadership challenges.
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Critical thinking has existed in some form since the days of Socrates. The "Socratic Method"
centers around someone teaching by asking his or her students questions. "The Socratic Method"
of teaching is contrasted with lecturing, and is often regarded as superior to lecturing, precisely
because the students of Socratic teachers are required to think for themselves, rather than be
allowed to listen passively while their non-Socratic teacher simply tells them what they need to
know" (Brickhouse and Smith 3). Socrates aroused curiosity through questioning individuals
and encourages them to think, reflect, and to see the consequences of their beliefs.
Aristotle, the first systematic logician, used the foundation of critical thinking and reasoning
through logic or induction. "Characteristically, Aristotle's treatment of a problem includes first
an account and discussion of the views of his predecessors. Some of their conclusions he accepts,
some he rejects, and some he leaves for further consideration. A direct examination of the
subject matter follows, and then, on the basis of his previous analysis, Aristotle searches for first
principles.

Because of its eminent sensibility Aristotle's method :flourished as the dominant

method of science until the sixteenth century" (Wilbur and Allen 99).
Plato also recognized the importance of critical thinking in leadership processes. As the
disciple of Socrates, Plato set forth the ideas of Socrates and confirmed that critical thinking and
reasoning could be achieved through dialogue, which incorporates the fifth component of
leadership studies--communication. Plato said that "Complete truth is approachable only by
Reason. Whereas Science starts with hypotheses and works down to particular things. Reason,
by means of the 'dialectic,' starts with hypotheses and works back to principles--ultimately to one
principle, the Good. A good example is the dialogue form itself. Each dialogue begins with a
certain hypotheses about something and, by comparing and defining, approaches a conclusion.
Plato calls this classification and division" (Wilbur and Allen 33). Plato recognized the value of

36

discourse and how it affected reasoning, and ultimately, society. Overall, through discourse and
dialogue, individuals gained greater insight and learned more about one another.
Aristotle also recognized the significance of communication and was often found lecturing on
rhetoric. The Greeks relied on oral communication to shape the processes and institutions of
their society. During the fifth century, all major decisions were the outcomes of public debates.
At this point in time, "competition of educational approaches was strong, and the demand for
rhetorical and political training was great. Its institutional bases lay in the assembly, in which all
citizens could participate, and in the law courts, where a citizen had to present his own defense
(or prosecution) before large juries selected by lot. Rhetoric thus served as access to power"
(Edel 20). During a time when most individuals did not know how to read or write, it was vital
that they be able to speak well and communicate clearly in order to be heard, understood, and
recognized. Those individuals that studied and utilized the art of rhetoric and persuasion tended
to emerge as central figures (leaders) in society. Communication was a means to power and
influence within Greek society; and it continues to be integral within society, and more
specifically, leadership studies, today.
These

five

components-ethics,

communication-resonate

change, group

processes,

critical

thinking,

and

within the study of leadership throughout time. Long established

ways of thinking about leadership have existed since the days of ancient philosophers, like Plato
and Kant, to the philosophers and leadership scholars of today.
Similar to a liberal education, documentation exists that shows that the study of leadership is
deeply rooted in history. The same five components that exist throughout the history of the study
of leadership appear within leadership studies programs. Students in leadership studies programs
are expected to learn the importance of moral character and ethical judgment, and they are
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expected to know how to bring about change when desirable or necessary.

Moreover,

development of critical thinking and analytical skills are essential, as leadership studies involves
problem solving and decision making. Finally, students of leadership studies learn the value of
communication and interpersonal skills, especially within group settings, as the idea of a
community resonates throughout leadership studies programs.
There are also similarities between the mission of a liberal education and that of leadership
studies. Both seek to explore the connections between citizenship and service to society.
Preparing students to be virtuous citizens is a focus of both entities. This fact will be discussed
in more detail in the proceeding sections. Finally, while a liberal education embraces the
diversity of ideas and experiences that characterize the social, natural, and intellectual world,
leadership studies strives to embrace this same diversity by studying leaders and follower in a
variety of contexts.
Known Principles and Shared Norms and Values

To what extent are the curricula of the three existing leadership studies programs that offer a
major in leadership studies guided by known principles, accepted rules, and shared norms and
values? These three universities were chosen because they have an established leadership studies
major. Other universities and colleges around the nation are developing leadership studies
programs and are in the early stages of establishing themselves. Chapman University, Fort Hays
State University, and the University of Richmond have been recognized for their leadership
studies programs and the unique opportunity they provide to their students. Through analyzing
the curricula, we are looking to find similarities and differences that exist between the three
programs in order to show norms, rules, and principles that exist in the field of leadership
studies. In the following discussion, we will liberally paraphrase or directly state the structure
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and curricula from the Course Catalogs of each University in order to concisely describe each
leadership studies program. For specific detail regarding each program and its offerings, refer to
the Appendices.
The first undergraduate program in leadership studies that we will explore is at Chapman
University. Chapman University of Orange, California, offers an undergraduate bachelor of arts
degree in organizational leadership. Chapman University believes that in order to determine the
success of an individual, as well as the effectiveness of an organization, one must be able to
understand how organizational forces impact individual behavior and one's ability to actively
shape those forces, or to lead.

According to the 1997-98 Course Catalog for Chapman

University, the program in organizational leadership evolved from the recognition of this fact and
in response to recent criticism that institutions of higher education are not giving students the
skills employers need: leading, communicating, creating.

The program also works to prepare

students for the leadership challenges facing them in the future, within a framework of service.
Finally, the program strives to provide students with an education not only about leadership, but
for leadership (120). There are six stated objectives for students in the program:
•

learn how to diagnose problems and identify and assess alternative action remedies

•

acquire the reflective/ analytical tools and ethical framework necessary for critical judgment

•

develop interpersonal skills in group decision making, creative problem solving, and/or
conflict resolution

•

develop advanced oral and written communication skills

•

learn how to empower others through cooperative teamwork

•

articulate a personal philosophy of leadership and develop strategies for implementation and
leading by example
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Ideally, the program is best suited for students with interests or experience in organizations,
as well as individuals running or starting their own enterprises. Nevertheless, the program is
open to all undergraduate students of the University. Many graduates of the program have a
wide range of career opportunities from which to choose: profit or nonprofit organizations, from
business or computer information systems to community or service agencies, from journalism
and communications to military, health, educational, or religious services.

Students also

continue their studies at the graduate level in a variety of programs, such as public
administration, law, criminal justice, business, communications, computer information systems,
or the social sciences.
The organizational leadership major consists of 48 credits of course work, including 15
credits in a customized emphasis area, and six credits of integrative capstone courses, designed to
allow students to synthesize and apply what they have learned and to obtain direct· insight into
how successfully they are putting their personal philosophy or leadership into practice. The
integrative senior project, which is the basis of the capstone courses, is usually completed in the
student's final semester, but in any case no earlier than within 9-12 credits of the completion of
major requirements (120-121).

See Appendix I for a detailed outline of the program

requirements.
The lower division requirements totaling nine credit hours include three classes: Introduction
to Business Communications, Organizational Assessment and Methods of Critical Inquiry, and
Introduction to Computers and Data Processing.

Students that plan on majoring in

organizational leadership are encouraged to take Organizational Assessment and Methods of
Critical Inquiry or an equivalent before the start of their junior year. The Introduction to
Business Communications class is based on current theory and research and it emphasizes
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acquiring skills and applying theory to organizational communication challenges.

The

Organizational Assessment and Methods of Critical Inquiry course involves analysis of
empirical/ scientific method, logic and interpretation and their influence on the study and practice
of leadership. Finally, students in the Introduction to Computers and Data Processing class gain
experience using word processing, electronic spreadsheet, and database management software.
There are three foundation courses to the major: Introduction to Organization Studies, which
strives to deepen students' understanding of human behavior in organizations from four different
perspectives--human resource, structural, political, and symbolic.

Theory and Practice of

Leadership is also a foundation course and examines leadership theory and practice within and
across formal organizational settings. Finally, the third component to the foundation courses is a
class on Business and Professional Ethics, which studies the pressing moral problems generated
today in business and all professions.
Core competencies exist as well.

The two

courses are Human Diversity, which is a

Chapman University common requirement and no additional credits are given; and the other
course is Organizational Information Systems: Access and Retrieval, which explores the role of
information systems in the operation of an organization. The remaining hours of the program
requirements are fulfilled through a variety of electives in a number of fields, which include
communication, sociology, peace studies, English, and organizational leadership. Fifteen of the
remaining hours are gained through the emphasis area, which is a personalized, coherent, and
official plan of study designed to meet the student's educational and professional goals (121).
Areas of emphasis include administration, organizational communication, and social nature of
organizations. The final six hours of the major are completed in the integrative/ applied capstone
experience which is six credit hours long and involves an Action Research Paper, which

41

investigates a particular leadership or organizational problem, as well as one course in either
Selected Topics in Organizational Leadership or Images of Organizations.
The second undergraduate program in leadership studies exists at Fort Hays State University
m Kansas.

Fort Hays State University offers a Bachelor of General Studies (BGS) in

Organizational Leadership. It is a four-year liberal arts degree that provides students with an
innovative curriculum that focuses on the study of leadership in the context of modem
organizations.

This academic program intends to prepare students for leadership and

management positions in business, industry, and public service. According to the University, the
primary purpose of the degree program is to blend the traditional outcomes of a liberal education,
which provides breadth, and a specific Organizational Leadership concentration that provides
curriculum depth in leadership and organizational behavior. The objectives of the program are
twofold: Students develop a deep understanding of how organizations function and what roles
leaders at all levels can play to improve organizational performance. Second, students gain
important practical skills essential for success in their chosen professions. Within the two central
objectives, students are expected to develop:
•

an understanding of ethical judgments and values

•

sense of self-worth and self-esteem

•

commitment to civic responsibility

•

importance of self-assessment in personal development

•

skills that will assist in decision making and problem solving

•

traits that encourage flexible thinking and the ability to manage change

•

knowledge and experience in group functions and processes
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•

possess both a realistic contemporary perspective and a vision for the future (Brungardt and
Crawford 40)
Students complete an extensive internship as a part of their plan of study, making them

"readily employable" and experienced in the "real world" upon graduation to assume various
professional positions in their chosen occupations or professions. Graduates of the program are
well suited for occupational positions in the fields of human relations and resources.

They

acquire and develop leadership and supervisory skills that will assist them in the fields of
personnel management, general supervision, public administration, public relations, human
services, and human resources.
The organizational leadership area of concentration involves 27 total concentration hours.
Twenty-one hours are from organizational leadership required courses:

Introduction to

Leadership Concepts, Introduction to Leadership Behavior, Contemporary Issues in Leadership
Studies, Topics in Leadership Studies, Readings in Leadership Studies, and Internship in
Leadership Studies. The remaining six hours are fulfilled via organizational leadership elective
courses. See Appendix I for a detailed description of all courses.
The final program that we will investigate is the leadership studies major at the University of
Richmond which was developed by the Jepson School to educate students for and about
leadership. Each course in the leadership studies major at the University of Richmond is aimed
at developing a multidisciplinary synthesis that contributes to building integrated frameworks for
understanding the study and practice of leadership.

Four themes--communication, critical

thinking, values and imagination, and social and individual differences--are integrated into each
course within the leadership studies program rather than having separate courses developed
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specifically and primarily in each of these areas. Students are expected to develop nine abilities
within the two-year curriculum:
•

serve effectively in formal and informal leadership roles in a variety of settings.

•

help others exercise leadership and hold other leaders accountable.

• · develop cooperation and teamwork while inspiring commitment and trust.
•

combine knowledge with judgment and imagination to creatively solve problems with others.

•

apply the modes of inquiry and knowledge bases of many disciplines to the study and
practice of leadership.

•

think critically about leadership knowledge and practice.

•

exercise moral judgment, imagination, and courage in the practice of leadership.

•

imagine worthwhile visions of the future and inspire others to join in bringing about change
when desirable or necessary.

•

continue their development as leaders by self-directed learning.
A prerequisite to the leadership studies major is the Foundations of Leadership Studies

course, which is an introduction to the history and theories of leadership, to critical thinking and
methods of inquiry as they bear on the subject of leadership, to the ethics of leadership, to the
basic leadership competencies, to relevant leadership contexts, and to leading groups and
individuals. In fact, the description of the Foundations course outlines the 37 credits required of
the leadership studies major at the University of Richmond: twelve credit hours in the Core
Courses, which include History and Theories of Leadership, Critical Thinking and Methods of
Inquiry, Ethics and Leadership, and Leading Groups; fifteen credits in Elective Courses, six from
the Competency Group, six from the Context Group, and one from the Selected Issues in
Leadership. A research methods class is also required, either from within the leadership studies
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curriculum or through another major field if a such a course is offered. The final 10 credit hours
include the one hour Service Learning component, the six hour Internship and course
supplement, and the three hour Senior Project.
History and Theories of Leadership analyzes the historical concepts and contemporary
theories of leadership.
leadership situations.

There is emphasis on application of theoretical concepts to actual
Critical Thinking and Methods of Inquiry examines knowledge and

research as they pertain to leadership. Analysis of scientific methodology and logic, language
and interpretation, and their influence on the study and practice of leadership is the focus of the
course. Ethics and Leadership is a study of how moral values and assumptions shape the concept
and practice of leadership. It includes the role of values in determining the moral obligations of
leaders and followers, in shaping moral environments, and in policy-making and vision. Finally,
Leading Groups combines group theory, concepts, research, and principles of application. The
focus is on understanding how groups function. Finally, there is development of the skills
necessary to lead and work effectively in groups through group exercises, computer simulation,
and experiential learning.
Overall, the Jepson School views leadership as a form of stewardship and seeks to inspire
students to use their abilities to serve society in a variety of ways. The moral vision informs the
teaching ' research , and administration of the school
(http://www.richmond.edu/~jepson/phi1oso2.html).
Varying degrees of known principles or accepted rules and shared norms and values exist in
regards to the three undergraduate programs of leadership studies. Comparatively speaking,
when looking at the mission statements of each undergraduate program, Chapman University and
Fort Hays State University are more similar in their stated purposes than that of the University of
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Richmond. Both Chapman and Fort Hays State focus most of their programs around the study of
leadership in the context of modern organizations, whereas the University of Richmond
incorporates the idea of leadership in organizations, but it is not its primary focus. Nevertheless,
it is important to recognize that all three programs work to educate students for and about
leadership.
In regards to the objectives of each program, there are many overlapping themes presented in
each program's stated goals. Five overarching principles are evident among the programs:
ethical judgment and values, change, group functions and processes, critical thinking, and
communication. Each program advocates understanding the role ethical judgments and values
play in the study of leadership. Besides being descriptive, each program also strives to be
prescriptive in its teachings. This is evident in the fact that change is an important aspect of all
three programs. The three programs articulate a futuristic vision to their students,· hoping that
graduates of the program, in leadership roles, can bring about effective change when desirable or
necessary. The programs also focus on the idea of teamwork and the dynamics of group work.
Critical thinking also resonates throughout the three programs. Students are expected to be
analytical in their thoughts, as well as creative in their problem solving. Finally, all three
programs strive to enhance the written and oral communication skills of each student.
When comparing the curricula against each other, it is evident that while the programs may
be firm in their stated goals, they are rather flexible in the courses they require each student to
take. Due to the fact that the University of Richmond is the only institution to have a school
denoted to the study of leadership, all of its major classes are restricted to the confines of the
school. Students who major in leadership studies must also complete a minor or a second major
in another field of study at the University of Richmond. Chapman University and Fo'rt Hays
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State University encourage its students to take courses not only from the organizational
leadership department, but also from other liberal arts departments: English, sociology, peace
studies, communications, history, etc. Nevertheless, there exist some fundamental standards
among all three undergraduate programs.
All three curriculums offer a course which explicates the history and theories of leadership.
Chapman University concentrates its historical and theoretical study in certain settings, like
public/private, profit/nonprofit, military/civilian, and unitary/multidivisional organizations.
Chapman University and the University of Richmond offer a course specifically geared towards
critical thinking:

Organizational Assessment and Methods of Critical Inquiry and Critical

Thinking and Methods of Inquiry, respectively. Chapman University and the University of
Richmond also have similar courses in leadership and ethics, group dynamics and leadership, and
conflict resolution.

Finally, these two programs require their leadership studies students to

complete a senior project, or capstone experience. The students usually complete the project
their final semester of study.
Chapman University and Fort Hays State University are similar in the fact that much of their
offered courses focus on the problems, situations, trends facing organizations today. While the
two offer historical analysis of leadership as stated earlier, a great amount of time is spent on
studying the leadership challenges of today.

Finally, Fort Hays State University and the

University of Richmond are alike in the fact that both programs require internships of their
students. The two believe that putting theories of leadership into practice is essential to the
appreciation of the degree.
It is our assessment that an educational model (a way of teaching and learning) has yet to be
established for leadership studies. While established norms do exist for leadership studies in
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regards to the primary purposes and goals of the undergraduate programs, no one model has been
adopted for institutions to follow in developing leadership studies programs.
To what extent are the known principles, accepted rules, and shared norms and values that
guide leadership studies similar to those of a liberal education? In the previous section, we stated
that five overarching principles exist within both leadership studies and a liberal education:
ethics, change, group processes, critical thinking, and communication. However, in addition to
these five overarching principles, a liberal education has other known principles and shared
norms and values upon which it bases its curricula. Unlike a liberal education, leadership studies
programs vary more in their structure and course content.

Therefore, currently, concrete norms

in regards to leadership studies programs do not exist.
In Accordance with Legal Requirements

In this section, we will explore legal requirements in regards to leadership studies as an
academic field of study by way of two inquiries: First, we will explore the three current
undergraduate programs of leadership studies to see if standards or policies exist across the three
curricula that suggest the field has developed an accepted way of teaching its subject matter. Our
purpose in exploring the curricula of the three programs is not only to determine the existence of
shared norms or values (previous section) when teaching leadership studies, but we also will look
to see if universal standards exist and are followed when teaching leadership studies. Such
standards (e.g., internship requirement), should they exist, would serve as adherence to "legal,"
or required procedures.
One standard exists among the three undergraduate leadership studies programs. All three
institutions emphasize the importance of experiential learning, of applying the theory learned in
the classroom to practical use in a formal setting.

Chapman University, Fort Hays State
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University, and the University of Richmond all believe that the "applied" aspects of
leadership/followership can best be learned through an internship experience.

At Chapman

University, students lacking full-time employment and administrative/ leadership experience
(e.g., minimum of two years in a supervisory capacity) are required to complete the Leadership
Internship experience as a part of their Emphasis Area of study. The Leadership Internship is an
in-depth experience in a formal organization in which students analyze, apply, and assess a range
of leadership constmcts (e.g., vision, communication, motivation, empowerment) in private-,
civic-, service-, or public-sector organizations. The course is offered as pass/no pass only; and
forty hours of total effort (including work, preparation, study, meetings, journals, papers) are
required per credit hour. Students can earn a maximum of three credit hours.
Two other types of internships are offered at Chapman University.

The first is an

independent internship, which is an independent practicum, where students develop an
independent learning contract in conjunction with an on-site supervisor and a Chapman
organizational leadership faculty advisor.
Independent Internship.

Up to three credit hours can be earned for the

The other option is a seminar internship, which is a seminar-based

practicum, in which interns meet regularly with a faculty member and other student interns in a
group discussion to evaluate experiences. Again, up to three credit hours can be earned for this
course.
Fort Hays State University requires its students to complete an internship, worth a total of
three credit hours .. Fort Hays State University's Internship in Leadership Studies is designed for
students in their final stage of the Leadership Studies program. Activities include practical
experience in an organization that will allow a student to exercise, observe, and appreciate
leadership behavior.

Finally, the Jepson School of Leadership Studies of the University of
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Richmond mandates that its majors complete an internship practicum and internship seminar,
worth a total of six credit hours. The internship practicum is an applied experience in a field of
leadership studies. Students intern with leaders in government, corporate, or non-profit settings.
The practicum is graded pass/fail only.

The Internship Practicum is accompanied by the

Internship Seminar which is a weekly seminar, worth three credit hours and in which students
receive a letter grade.
Clearly, among the three undergraduate institutions with leadership studies programs,
experiential learning is a central pedagogical feature. Students learn by doing and by having
leadership opportunities while they are learning to develop their leadership abilities.

While

classroom exercises and simulations offer students an opportunity to acquire feedback about their
understanding and application of leadership theories, as well as the dynamics of social groups,
participation in internship programs exposes students to the daily tasks and decision-making
processes of leaders.

The internship experience allows students to learn the importance of

citizenship and service to community, which is not only an essential component to leadership
studies, but a priority of a liberal education as well.
Besides examining the three undergraduate programs of leadership studies in search of
policies or standards as a way of teaching the subject matter, we also examined the role
accreditation plays in regards to institutions of higher education and their academic programs.
What we found is that the accreditation of universities and colleges serves as a legitimizing force
in higher education by providing a means to certify that, an institution or its programs meet
"acceptable" standards. While the institution as a whole usually gains accredited status through
its regional association before any of its programs of study and training do, the accreditation seal
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for an institution serves as a form of status and communicates to its stakeholders (e.g.,
employers, and graduate education institutions) that students are receiving a quality education.
Chapman University is accredited and is a member of the Western Association of Schools
and Colleges. It is also a member of numerous other boards, associations and institutes that
further validate its position as an institution having met "acceptable" standards. Fort Hays State
University is accredited by the North Central Association of Colleges and Schools, while the
University of Richmond is fully accredited by the Southern Association of Colleges and Schools.
The University of Richmond's accreditation permits it to award associate, baccalaureate, master,
and juris doctor degrees. Both Fort Hays State University and the University of Richmond also
belong to a number of other boards and associations, comparable to that of Chapman University.
In sum, this information suggests that since these universities have leadership studies programs
and the universities are accredited liberal arts institutions, through implication, their leadership
studies programs are considered acceptable. Hence, whatever legitimacy a liberal arts institution
receives as a result of accreditation is shared by the leadership studies programs at these
universities.
Validation and Consent

Leadership studies as an academic field of study has gained widespread attention over the
past two decades.

Many scholars have devoted themselves to studying and attempting to

understand the phenomenon of leadership.

Books, journals, leadership training programs,

associations, financial grants, and even a school devoted to leadership studies, exemplify that
society is beginning to acknowledge the importance of leadership studies.
One way constituents and stakeholders have shown consent and validation towards
leadership studies is through financial assistance. Through working with the Corporate and
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Foundation Relations Office at the University of Richmond, we were able to obtain names of
foundations and companies that grant money for leadership research, as well as to promote
leadership education and training programs around the country (See Appendix II). A database
search from the Foundation Center in New York produced 149 foundations that grant money for
leadership development either in the form of research or training programs (FC Search). Out of
the 149 foundations, three foundations stood above the rest in monetary grants.

The Ford

Foundation, the W.K. Kellogg Foundation, and the Pew Charitable Trusts each granted millions
of dollars in 1998 to leadership development.
After performing a second search, we found that between April 1992 and October 1998, 820
grants had been given for leadership and/or leadership development in various areas of
concentration around the country (The Chronicle Guide to Grants). The money that is granted by
foundations and the number of foundations providing funding in the leadership field are concrete
evidence of the "consent" of one important societal sector.
A second form of validation and consent are the existence of scholarly journals devoted to
leadership studies and its development. As leadership studies continues to gain popularity, the
number of journals devoted to the area will most likely increase. At this point in time, three
scholarly journals are published that specifically contain articles written by scholars to educate
other scholars, as well as the average individual, for and about leadership: The Journal of
Leadership Studies, The Journal of the Study of Leadership, and Leadership Quarterly.
Another way in which to assess the validity of leadership studies is to explore two primary
groups of stakeholders: leadership studies graduates and employers of leadership studies
graduates. By examining the number of graduates each year from leadership studies programs,
we can establish the degree to which the demand for leadership studies majors is increasing; we
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can also assess whether or not that number is likely to increase in the future, serving as further
evidence of the legitimacy of the field. Finally, validation of the major can be determined by
exploring where leadership studies graduates are working post graduation and the degree to
which employers find their skills useful and practical.
Chapman University provided us with the least amount of information regarding their
graduates and number of graduates employed. Fort Hays State University had useful information
regarding their growing enrollment, but little to offer in the area of the post-graduate

,,
employment status of their degree holders. The Jepson School of Leadership Studies at the
University of Richmond had a plethora of information to share, partially due to the fact that it is
the oldest of the three undergraduate leadership studies programs.
According to Ruth Rohr, the Program Coordinator of the Organizational Leadership Program
at Chapman University, the University does not currently have data on the placement of students
with the organizational leadership degree after graduation. The Organizational Leadership
program on campus is offered in a traditional format (daytime classes, typically younger
students). However, fifteen Academic Centers throughout Orange, California, offer the program,
where working adults can participate in the program via evening classes. This means that most
are already in their careers and are not looking for internship or placement opportunities. These
individuals are simply trying to upgrade their skills in their present positions, looking for
promotions, or transitioning to a new job description/position (Rohr).
Since the program is still fairly new, and has been somewhat small at the Orange campus,
there have been only a handful of graduates so far. Within that group, students have found jobs
in social services, higher education, corporate training, human resources, and marketing. As the
program continues to grow (there currently are over 20 active BA/OL students at the Orange
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campus, and several hundred system-wide), more data on the types of jobs graduates receive will
emerge (Rohr).
The Leadership Studies program at Fort Hays State University has existed since the Fall of
1993. However, the leadership studies program that began in 1993 was seen as a supplement to
all other university degree programs and majors. During this time, the leadership studies
program offered courses which would add value to any other academic program or career. The
program intended to assist students in realizing their full potential and responsibilities for
leadership by utilizing an educational experience based on theory and practical applications.
Beginning in the Fall of 1993, 48 students enrolled and participated in the initial Leadership
Studies courses offered within the College of Arts and Sciences. In that initial year (1993-1994),
118 students participated in the courses Introduction to Leadership Concepts and Introduction to
Leadership Behavior. In the second academic year of implementation, enrollment more than
doubled to an encouraging 256 students. In addition to involvement in core courses, dozens of
students began participating in the course Internship in Leadership Studies. Progressing into the
third year of the program (1995-96), emollment rose to 378, with students now participating at
all program levels. Also in this third year, the Leadership Studies program underwent
fundamental changes. Searching for a more clearly defined direction, the Leadership Studies
faculty began utilizing assessment data and a program review process to both analyze and
improve the already thriving program. After lengthy deliberation, the faculty and staff of
Leadership Studies decided to implement a new conceptual foundation focusing on
transformational change, collaboration, and civic leadership. In the 1996-1997 academic year,
over 400 students participated in program course work. As a result of this tremendous growth
and student interest, two new components of the Leadership Studies program emerged, providing
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more intensive study and practice of leadership: the Bachelor of General Studies in
Organizational Leadership, including a 27 credit hour leadership focus, and Master of Leadership
Studies in Organizational Leadership. Statistics for the Bachelor of General Studies in
Organizational Leadership are currently unavailable, seeing that the program is only in its third
year of implementation.
Information regarding student placement after graduation is limited, however fields of
placement are available: personnel management, general supervision, public administration,
public relations, human services, and human resources. Examples of organizations who
participate in Fort Hays State University's internship placement projects range from the United
States Department of State to KOCH Industries to KJLS Radio to the Federal Land Bank of
Wichita.
The Jepson School of Leadership Studies and the University of Richmond had the most
information regarding leadership studies graduates. According to the University of Richmond
Alumni Report, which contains information regarding job placement of students one year post
graduation, leadership studies students were employed as follows (See Appendix III). Of the 37
leadership studies graduates of the Class of 1994, 22 reported job placement. Thirty-nine percent
(13 students) were employed within the business/consulting sector; nine percent (3 students) in
the non-profit sector; twelve percent (4 students) in the field of education; and six percent (2
students) in government or politics. Nine percent of the graduates (3 students) reported
enrollment in graduate school, while fifteen percent (5 students) reported enrollment in law
school. Nine percent (3 students) reported some other form of placement (Peace Corp, conga
player, ranch hand, legal assistant, or health administrator).
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Of the 32 leadership studies graduates of the Class of 1995, again 22 reported job placement.
Forty-eight percent (14 students) were employed within the business/consulting sector; ten
percent (3 students) in the non-profit sector; seven percent (2 students) in the field of education;
and ten percent (3 students) in government or politics. Three percent of the graduates (1 student)
reported enrollment in graduate school, while seventeen percent (5 students) reported enrollment
in law school. Three percent (1 student) reported some other form of placement. As of 1996,
when the Report was compiled for the Class of 1995, four graduates had not responded in
regards to their employment status.
There were 35 leadership studies graduates in 1996. Only twenty-four graduates responded
regarding their employment status. Fifteen students reported employment: fifty percent of the
graduates (12 students) were employed within the business/consulting sector, while twelve
percent (3 students) reported work in the non-profit sector. Twelve percent (3 students) enrolled
in graduate school and seventeen percent (4 students) enrolled in law school. Eight percent of
the graduates (2 students) reported some other form of employment/post-graduate education.
Finally, in regards to the Class of 1997, which is the last class ofleadership studies graduates
for which the University has collected post graduate placement information, all 38 graduates
responded regarding their employment status. Fifty-eight percent (22 students) reported
employment in the business/consulting sector; five percent (2 students) are working within the
non-profit sector; three percent (1 student) is employed in the field of education; and again three
percent (1 student) is working in some sort of government or political career field. Thirteen
percent (5 students) enrolled in graduate school, while eight percent (3 students) pursued law
school. Finally, eleven percent (4 students) reported some other form of placement.
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Overall, students that graduate with a degree in leadership studies have been sought by
employers for their skills and abilities. Employers from all fields have hired leadership studies
students validating that the skills and lessons that they are learning in their leadership studies
programs are valuable and practical. The experiences that students gain through leadership
studies programs prepares them to work in various fields outside of the academic circle.
The success with which graduates of the leadership studies programs have obtained
employment or admittance to graduate education institutions mirrors that of liberal education
graduates. As discussed earlier, liberal arts students are being eagerly sought after by companies,
similar to students in technology fields of study, in the past couple of years.

Despite the

modernity of the leadership studies degree, graduates are being readily recruited by employers of
all industries. Today's employers are no longer limited to hiring students of a liberal education
or specialized trade; graduates of leadership studies programs have established themselves as
being as competitive as their counterparts.
Universities and colleges around the nation have also provided implicit and explicit validity
of the leadership studies major by accepting students from these programs into their graduate
schools. Students from the Jepson School of Leadership Studies have been accepted to graduate
and professional schools such as: Johns Hopkins University, Georgetown University, Vanderbilt
University, University of California, Harvard University, Wake Forest University, University of
Vermont, and the University of Massachusetts. The data shows that leadership studies majors
are being accepted to prestigious graduate programs, thus graduate schools are indicating their
consent and validation of the leadership studies curriculum.
Individuals who begin the leadership studies program have also been able to have the credit
from these classes transferred to other institutions upon deciding to transfer. Dr. Anne Perkins,
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Associate Dean, at the Jepson School of Leadership Studies, has on record the transfer of a
leadership studies minor to the University of Illinois. The student was able to transfer the credit
hours that she had completed at the Jepson School and apply them to other academic fields at the
University of Illinois. The leadership course descriptions and syllabi were sent to the University
of Illinois so they could verify the content of the courses. After reviewing the materials, the
University of Illinois agreed that the courses at Jepson were equivalent to the areas of study that
the student wished to enter and that the credit hours would transfer. Courses transferred included
Foundations of Leadership Studies, as a social science elective, Social Movements and
Community and Volunteer Organizations, as a sociology courses, and Motivation, as a
psychology course. To transfer credit from another institution, the accepting institution usually
requires that there be a comparable course or department on their campus. Since the University
of Illinois does not have a leadership studies program, they accepted credit into their-appropriate
curricula. Albeit just one case, the transfer of leadership studies credit hours shows that other
universities see value in leadership studies courses.

!_ -
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DISCUSSION

The following analysis will show that leadership studies, as compared to a liberal education,
did not completely meet our criteria for justifying the legitimacy of an academic field of study.
Despite this fact, leadership studies can still be considered a legitimate field of study. As
suggested by Muthiah Alagappa, something can be legitimate even if all elements that are
associated with legitimacy are not met. The strength or degree of legitimacy varies depending
upon the number of criteria that are fulfilled. Within our study, we found strong evidence
showing that leadership studies has traditional roots as an area of inquiry. A moderate amount of
evidence also was found supporting the legitimacy of leadership studies in terms of known
principles and shared norms and values, as well as consent and validation by constituents and
~takeholders. The weakest evidence in support of the legitimacy of leadership studies was
associated with the criterion concerned with accordance with legal requirements. Overall, from
our research, leadership studies can be considered a legitimate field of study; however, the field
could considerably strengthen its legitimacy with respect to some of our assessment criteria.
By analyzing the materials presented in the previous sections, we will assess the degree to

which leadership studies meets each criterion oflegitimacy. We will then address ways in which
leadership studies can overcome the current barriers it faces in regards to legitimacy. Finally, we
will further elaborate on leadership studies in comparison to a liberal education. Through this
evaluation, we will determine the value of leadership studies as an academic field of study.
Although the leadership studies discipline has riot existed for an extended period of time, the
study of leadership has been a traditional focus of study for many centuries. In particular, we
were able to isolate five focal points about which the study of leadership revolves: ethics,
change, group functions and processes, critical thinking, and communication. These five themes
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not only appeared throughout the history of the study of leadership, but they are also readily
apparent within "leadership studies" as an academic field of study, as our analysis of the
curricula of the three undergraduate programs that offer a major in leadership studies
demonstrated. As leadership studies as a discipline continues to gain attention and respect in
academic circles, literature and educational resources will accumulate and begin to create a
traditional base for the field of study.
The basic mission and objectives of each of the three undergraduate programs of leadership
studies are consistent with each other, demonstrating shared norms and principles for the
academic field of study. Each program strives to teach its students for and about leadership, as
well as to prepare students for formal and informal leadership roles in society. Specifically, in
regards to the stated objectives of each program, there are certain abilities that each student is
expected to develop during his/her tenure in the program. Chapman University, Fort Hays State
University, and the University of Richmond all have overarching themes within their leadership
studies programs: ethical judgment and values, change, group functions and processes, critical
thinking, and communication. Due to the fact that each curriculum emphasizes the importance of
developing these abilities, there is a clear understanding that certain principles resonate within
programs devoted to leadership studies.
While the programs are firm in their stated goals and objectives, they differ in terms of the
structure and course content. Therefore, it seems that leadership studies as an academic field of
study is flexible in regards to program requirements.

The undergraduate program in

organizational leadership at Chapman University revolves around organizational effectiveness
and how organizational forces impact individual behavior and one's ability to actively shape
those forces, or to lead. While this program offers basic courses in critical thinking, group
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dynamics, conflict resolution, and history and theories of leadership, the majority of the 48 hours
of course work are geared towards organizational assessment and administration. The
undergraduate program at Fort Hays State University is similar to Chapman University in that
the Bachelor of General Studies (BGS) in Organizational leadership is a four year liberal arts
degree that provides students with an innovative curriculum that focuses on the study of
leadership in the context of modem organizations. Overall, students at both Chapman and Fort
Hays State enroll in a leadership program that develops a deep understanding of how
organizations function and what roles leaders at all levels can play to improve organizational
performance.
The University of Richmond has a umque leadership studies program, unlike that of
Chapman University and Fort Hays State University.

While the theme of organizational

behavior and assessment is a component of courses offered within the leadership program at the
Jepson School of Leadership Studies, it is not the central focus. Instead, the Jepson School is
less business oriented and is more multidisciplinary in its course offerings.
Overall, after analyzing the existing leadership studies programs, the role of the organization
is a dominant force in the construction of curricula. It should be noted that when studying
organizations and their behaviors, the idea of communities emerges. Through such study, it
becomes evident that leadership can and does occur in collectivites. While Chapman University
and Fort Hays State University focus their curricula on the formal organization, the Jepson
School of Leadership Studies integrates both formal and informal organizations into its
curriculum, specifically by studying leadership as a social process involving interaction of
leaders and followers in different contexts.
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The criterion of legitimacy concerned with accordance with legal requirements is supported
by weak evidence when applied to leadership studies. However, we recognize that this criterion
will not be strong when assessing the legitimacy of any academic field of study. This is due to
the fact that there are few, if any, legal requirements pertaining to higher education. Academic
institutions, as well as their disciplines, are rarely mandated to meet specific standards or
provisions in regards to educating. Nonetheless, colleges and universities usually elect to.
participate in an accreditation process, thus verifying that they have met certain standards in
regards to their purpose, programs, and future potential. While some disciplines within colleges
and universities can receive accredited status from regional and national associations, the
majority of disciplines are validated by the institution's accreditation.
Chapman University, Fort Hays State University, and the University of Richmond are three
regionally accredited institutions of higher education.

While the leadership programs at

Chapman and Fort Hays State are not accredited specifically, they do exist within accredited
liberal arts institutions.

Therefore, it is our belief that the two accredited universities are

providing the necessary validation in regards to leadership studies as an academic field of study.
The University of Richmond is unique in the fact that its leadership program exists within a
school of its own, the Jepson School of Leadership Studies. While the Jepson School is not
nationally accredited, it is a part of a regionally accredited liberal arts institution, thus
establishing that a school of leadership studies is not so anomalous to prevent a liberal arts
institution from receiving accreditation.
Another area of analysis in regards to legal requirements centers around experiential learning,
which is an integral component of each of the curricula of the three undergraduate leadership
studies programs.

Each program recognizes the benefits and skills received through an
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internship experience. While the three programs are not legally bound to have an internship
requirement in their curricula, the internship experience has become an established way of
learning within leadership studies programs. The internship experience supports the claim that
leadership involves action (Reisberg A49), and forces students to apply the theoretical
framework of leadership studies to the challenges facing businesses of all types today.
Ultimately, through the internship experience, the existing leadership programs have shown that
the leadership skills taught in the classroom prepare students for leadership roles in society.
In regards to the last criterion of legitimacy-validation

and consent-there

was moderate

evidence supporting the legitimacy of leadership studies. This criterion moved beyond the realm
of academic spheres and established the fact that people outside of a university/college
community support leadership studies as an academic field of study. This support is exhibited
through monetary grants dedicated to the development of leadership, either through research or
training programs, on the national level. Besides monetary support, there are also a number of
journals and associations devoted to leadership studies, further validating its existence outside of
the immediate academic institution.
Furthermore, validation and consent is exhibited by employers in the business, non-profit,
and governmental sectors. Their recruitment of leadership studies majors certifies that the skills
and knowledge acquired through these programs is practical and applicable outside of the
academic world. Due to the newness of leadership studies as a major field of study, there is
limited statistical evidence with regards to employment status after graduation. As more students
participate in and graduate from leadership studies programs, universities will be better able to
trace the placement of their students post graduation.
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Colleges and universities that do not have a major or master's degree devoted to leadership
studies have validated the academic field of study by accepting credit hours from transfer
students and by accepting leadership studies majors into their graduate programs, respectively.
While our sample of transfer students is limited, the leadership programs are so new as an
academic discipline that little recorded evidence exists in this area. Overall, there is a broad
acceptance of leadership studies as an academic field of study among graduate schools, as
leadership studies majors have been accepted to a variety of prestigious graduate institutions in a
number of different concentration areas.
The degree to which leadership studies is a legitimate, unique academic field of study is
restricted by the modernity of the phenomenon. With time, we believe this obstacle will be less
formidable, as leadership studies has the potential to gain the popularity and support needed to
expand across multiple spheres. Publications, associations, and seminars, built around a central
theme of leadership will continue to exist and expand in the future. Such materials and events
will help to strengthen the degree oflegitimacy ofleadership studies as a field of study. As more
students participate in the programs, statistical data (e.g., post graduate employment, program
enrollment, and graduate school acceptance) can be gathered more readily to offer further
consent or refutation as to the legitimacy of leadership studies.

Increased enrollment in

leadership studies programs will heighten the awareness of the field of study among university
and college students. As leadership studies gains publicity, more institutions of higher education
may decide to integrate leadership studies into their "stable" other academic disciplines. Finally,
in time, an educational model for leadership studies as an academic field of study could evolve
and serve as a template for the widespread inclusion of the discipline within academic
institutions and their programs of higher education. In the past two decades, leadership studies
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has matured, and with it, has come both skepticism and approval. Despite its progress over the
past twenty years, we believe that leadership studies is still in its early stages of development,
with room to develop its traditional roots as its own entity which will further strengthen its
legitimacy as an academic field of study. With the evolution of an educational leadership studies
model, a more concrete set of known principles and shared norms and values could develop.
Similar to a liberal education, the criteria of legitimacy was applied to leadership studies in
order to assess its legitimacy. By establishing a liberal education as a legitimate approach to
cultivating an enlightened citizenry in a democratic society and leadership studies as a legitimate
field of study within the academic world, it is readily apparent that the two have similar
components. While both have traditional roots, leadership studies has gained its roots through
the study of leadership generally rather than as a specific academic field, in particular; in
contrast, a liberal education has existed on its own for centuries. As discussed earlier, both are
built on known principles and shared norms and values; although, the degree to which each has
an established/concrete set of known principles and shared norms varies. Five overarching
principles exist within both leadership studies and a liberal education. Still, leadership studies
programs have other components of their curricula that are not apparent in a liberal education and
vice versa. This will be discussed in further detail in the latter part of this section. Next, in
regards to legal requirements, we have shown that leadership studies as a field of study receives
legal validation through the accreditation of a liberal arts institution. In this sense, a liberal
education complements leadership studies programs, due to the fact that deductively, one can
assume that leadership studies programs meet minimal acceptable standards if in fact their home
institution is accredited. Finally, a liberal education and leadership studies have individually
received validation and consent from their respective constituents and stakeholders.
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Despite support evident for both a liberal education and leadership studies as modes of
education, critics have and will continue to exist questioning their legitimacy. This will occur
because leadership studies contains many of the same building blocks that create the foundation
for a liberal education. While a liberal education strives to instill in its students the desire to
continually learn how to learn, similarly leadership studies promotes continual learning by
encouraging its students to apply the lessons learned in the classroom to practical settings. Both
a liberal education and leadership studies instill the ideal of citizenship within their students,
while emphasizing the importance of ethical judgment and moral values. Understanding broad
abstractions and possessing the ability to critically think are pivotal components to leadership
studies and a liberal education. Based on these findings, it our assessment that leadership studies
as an academic field of study represents in part a microcosm of the traditional liberal education.
At the same time, however, leadership studies as an academic field of study has added value
because, as compared to professional disciplines, it incorporates the ideals of the liberal
education within each course offered. Rather than train an individual for a specific trade or
career, leadership studies educates its students specifically in regards to the social process of
leadership, and it enables its students to perform in a variety of settings. In our opinion, while
leadership studies is not a professional field of study, it is also not solely a discipline that should
be classified within a liberal education. We believe that leadership studies represents the happy
medium between the two. If we look again at the courses offered by the three undergraduate
leadership programs, our conclusion is supported. Students at Chapman University develop a
formal Emphasis Area in a personalized and coherent plan of study designed to meet the
student's educational and professional goals. The Administration Emphasis is most appropriate
for students interested in the areas of accounting, marketing, finance, personnel, and policy.
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While leadership is incorporated into each of the courses within this Emphasis Area, a majority
of the courses are offered by the School of Business and Economics. The same is true for the
Organizational Communications Emphasis and the Social Nature of Organizations Emphasis, in
which courses are offered through the School of Communication Arts and the Wilkinson College
of Letters and Sciences, respectively.
Fort Hays State University strives to blend the ideals of a liberal education with those of
leadership and organizational behavior. The modem organization is the focus of the curriculum,
upon which the readings and topics discussed within the 27 hour program are concentrated.
Finally, the Jepson School of Leadership Studies at the University of Richmond serves as a
nexus for connecting and integrating the insights of a variety of disciplines in understanding the
complex phenomenon of leadership (http://www.richmond.edu/-jepson/ldsp.htm).

Courses

include, but are not limited to, Leadership in Organizations, Communicating and Leading,
Leadership in Political Contexts, Leadership in Community and Volunteer Organizations,
Leadership in Social Movements, Entrepreneurial Leadership, Legal Dimensions of Leadership,
Sports Leadership, and Literature and Leadership.
Leadership studies integrates theories of leadership across multiple disciplines and
encourages individuals to adopt liberal education ideals as well as to gain practical knowledge
and skills from fields of specialization.

It encourages individuals to explore, expand, and

discover through multidisciplinary and integrative learning. Leadership studies' students are
taught to consider contextual factors, to understand the cause and the effect, the means and the
ends, the action and its consequences.

Overall, students seek to understand the leadership

implications within various fields of study. Students of leadership studies are forced to think
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"outside of the box," to see things as three dimensional, capable of being more than mere
numbers in an accounting book or scientific formulas in a chemistry lab report.
Graduates of leadership studies programs retain the knowledge and ideals of a liberal
education and are still eagerly sought after for employment by businesses from all sectors. We
believe that this is true because leadership studies' students graduate with exhaustive experience
in group work and problem solving. The experiences that students have in groups either inside
or outside of the classroom while in school personify the experiences they will encounter in the
job setting. Graduates of leadership studies programs are well-rounded, enabling them to adapt
to the role in which they are required to perform. On the one hand, they continually have the
desire to learn how to learn. Therefore, like liberally educated students, students of leadership
studies rarely accept things for face value without asking why. Further, they do not seek the
right answers, but rather the right questions. On the other hand, leadership studies' students also
have the ability to be "programmed," more or less trained in a specific area of work or study. It
is this two-part mindset that enables graduates of this new phenomenon to be hired as readily as
their technical and liberally-educated counterparts.
Leadership studies is a new frame through which education and the world can be viewed. It
breaks the traditional liberal education mold and incorporates lessons of the past, present, and
future, in regards to leaders, followers, and the situation. However, there are no restrictions or
confining boundaries to the content of leadership studies. And while there are no concrete
standards or regimented guidelines for leadership studies, the discipline is still being accepted
within higher education and by employers. Overall, leadership studies is a more modern field of
study as compared to the liberal education, and it is more applicable to present, societal conflicts
and needs. While leadership studies does not ignore the past and its influence on today, it strives
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to affect and contribute to the progress of tomorrow.

As academics continue to evolve,

leadership studies will gain further legitimacy and will provide students an opportunity to face
the challenges of the future from an alternative perspective.

APPENDIX I
LEADERSHIP STUDIES PROGRAMS
COURSE CURRICULA
Chapman University
Fort Hays State University
University of Richmond
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Degree Programs - Undergraduate Majors

Chapman University
Mark Maier
Chair, Organizational Leadership Program
Chapman University
333 N. Glassell Street
Orange, CA 92866
(714) 744-0943
(714) 744-3889 (fax)
mmaier@chapman.edu
Janet Cooper Jackson
Organizational Leadership Program
Chapman University
333 N. Glassell Street
Orange, CA 92866
(714) 744-1301
(714) 744-3889 (fax)
jjackson@chapman.edu
Ruth Rohr
Program Coordinator, Organizational Leadership
Program
Chapman University
333 N. Glassell Street
Orange, CA 92866
(714) 744-0151
(714) 744-3889 (fax)
rohr 1OO@chapman.edu

Bachelor of Arts in Organizational
Leadership
Educational Level: Undergraduate
Department: Professional Studies
Format: For-credit
Stand Alone

INTRODUCTION

Since most people devote a majority of their waking hours
to work or service in an organization of one kind or another,
a key determinant of individual success and organizational
effectiveness is one's ability to understand how organizational forces impact individual behavior and, more importantly, one's ability to actively shape those forces, to lead.
This is true whether we are dealing with a military or
civilian, profit or nonprofit, public or private, small or large,
educational or religious organization. The program in
Organizational Leadership evolved from a recognition of
this fact and in response to recent criticisms that institutions

Chapman University

of higher education are not giving students the skills
employers need: leading, communicating, and creating. The
program, in essence, prepares students for the leadership
challenges facing them in their future, within a framework
of service, i.e., to make a positive difference in their world
of work, their family, and their community. The bachelor of
arts in Organizational Leadership is more than just preparation for work; it is a degree for life. It provides education
not only about leadership but preparation for leadership. As
we approach the 21st century, the need and demand for
organizational leadership is accelerating. A fundamental
paradigm shift is underway in how organizations and their
administrators operate: command and control styles are out;
empowerment is in. It is a fact that nothing gets done in
organizations except through the combined efforts of
individuals working together toward a shared purpose and
common vision. The organizations and·people with the
capacity to adapt to this reality and an increasingly complex
and rapidly changing environment are the ones who will
succeed. As Eric Hoffer once said, "In times of drastic
change, it is the learners who inherit the future. The learned,
find themselves equipped to deal with a world which no
longer exists." Or, as John F. Kennedy simply put it,
"Leadership and learning are inseparable."
DESCRIPTION

Organizational Leadership (OL) is an innovative, applied,
and interdisciplinary course of study anchored in the
humanities, the social sciences, and communications.
Students in the program:
• Learn how to diagnose problems and identify and assess
alternative action remedies.
• Acquire the reflective/analytical tools and ethical framework necessary for critical judgment.
• Develop interpersonal skills in group decision making,
creative problem solving, and conflict resolution.
• Develop advanced oral and written communication skills.
• Learn how to empower others through cooperative
teamwork.
• Articulate a personal philosophy of leadership and
develop strategies for implementation and leading by
example.
The undergraduate program in Organizational Leadershipis
dedicated to eliminating barriers to individual and organil.ational effectiveness. It is, therefore, ideally suited for
students with strong interests or experience in organizatiOOS
(government, nonprofits, the military, or private sector)as
well as individuals running or starting their own enterprises.
Depending on the emphasis area created or selected,
students with degrees in Organizational Leadership are
prepared for a wide range of careers in profit or nonprofit· ·
organizations, from business or computer irifonnation
systems to community or service agencies, from journalislll
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OA 208 Economics and Organizations (3 er. hrs.)
(May substitute ECON 200 Principles of Microeconomics
or ECON 201 Principles of Macroeconomics, where
offered.)
OA 403 Administration of Finance (3 er. hrs.)
OA 404 Administration of Marketing (3 er. hrs.)
(May substitute MKTG304 Principles of Marketing, where
offered.)
OA 405 Policy Formulation (3 er. hrs.)
HR 401 Effective Workforce Administration (3 er. hrs.)
HR 406 Legal Issues in Administration (3 er. hrs.)
(May substitute BUS 215 Business Law I or BUS 415
Business Law II, where offered.)

~ goals. The emphasis may be in any area in

ttidlsufficientcoursework is demonstrated (e.g., criminal

;,,,xc.
public administration, public relations, military
1

Jr,denhip).
The student's advisor and campus coordinator
mstapprovethe plan. At least 9 credits in the Emphasis
Attamustbe upper-divisional (300+) courses. Students
lading
full-timeemployment and administrative/leadership
apaience (e.g., a minimum of two years in a supervisory
capacity)
arerequired to complete at least three credits of
OL490/497Leadership Internship as part of their emphasis
Ila.

Tbe
followingcourses may be applied to all emphasis areas:
OL420Selected Topics (3 er. hrs.)
OL490/497
Leadership Internship (3 er. hrs.)
OL499Individual Study (up to 6 er. hrs.)
SOC
425Social Change (3 er. hrs.)
HR425Social and Technological Change (3 er. hrs.)
COM
301Public Speaking (3 er. hrs.)
COM
442Group Dynamics and Leadership (3 er. hrs.)
MATII
303 Statistics (3 er. hrs.)
SOC201 Social Research Design (3 er. hrs.)

ORGANIZATIONAL
COMMUNICATION
EMPHASIS
This emphasis is most appropriate for students contemplating careers in public relations, advertising, or corporate
communications. Students elect five courses (15 credits)
largely from among those offered by the School of Communication Arts, including, but not limited to:
COM 110 Interpersonal Communications (3 er. hrs.)
COM 160 Introduction to Advertising (3 er. hrs.)
COM 210 Theories of Persuasion (3 er. hrs.)
COM 211 Introduction to Intercultural Communication
(3 er. hrs.)
COM 301 Public Speaking (3 er. hrs.)
COM 340 Topics in Speech (3 er. hrs.)
COM 370 Principles of Public Relations (3 er. hrs.)
COM 401 Persuasive Speaking (3 er. hrs.)
COM 410 Organizational Communications (3 er. hrs.)
COM 442 Group Dynamics and Leadership (3 er. hrs.)
ENG 400 Advanced Rhetoric (3 er. hrs.)
F/TV 351 Business Presentations (3 er. hrs.)

SOCIALNATUREOF ORGANIZATIONS
EMPHASIS
ADMINISTRATION
EMPHASIS
administration, or
llOnprofits,
this emphasis addresses the fundamentals of
SUpervision
and administration and may include study in
8Ccounting,marketing, finance, personnel, and policy.
Studentselect five courses (15 credits) largely from among
· those
offered by the School of Business and Economics,
includingbut not limited to:

Most appropriate for students interested in the socialpsychological aspects of organizational dynamics and/or
students contemplating graduate work in sociology, public
administration, or industrial psychology. Also valuable for
students interested in organizational research or consulting.
Other courses may apply. Students elect five courses (15
credits) largely from among those offered by the Wilkinson
College of Letters and Sciences, including, but not limited
to:

HIST314 United States Business and Economic History
(3 er.hrs.)
OA201 Principles of Organizational Administration
(3 er.hrs.)
<Maysubstitute MGMT 201 Introduction to Management or
MGMT316 Principles of Management, where offered.)
0A 202 Accounting in Organizations (3 er. hrs.)
<Maysubstitute ACTG 210 Principles of Accounting I or
Aero211 Principles of Accounting II, where offered.)

SOC 301 Field Research Methods (3 er. hrs.)
SOC 328 Social Inequality, Social Diversity (3 er. hrs.)
SOC 395 Women at Work (3 er. hrs.)
SOC 415 Sociology of Organizations and Institutions
(3 er. hrs.)
SOC 460 White Collar Crime (3 er. hrs.)
HIST 314 United States Business and Economic History ·
(3 er. hrs.)
HIST 327 The World of the Industrial Worker (3 er. hrs.)

Mostappropriate for students contemplating administrative

careers
in the private sector, public
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PHIL 315 Voluntary Service (3 er. hrs.)
PoSci 320 International Law, International Organization,
and World Order (3 er. hrs.)

One of the Following
ENG 303 Technical Writing (3 er. hrs.)
ENG 303 Business Writing (3 er. hrs.)
ENG 303 Writing for Public Relations (3 er. hrs.)

Senior-YearSemesterAbroad
EmphasisArea (15 credit hours)

Advanced organizational leadership majors and minors,
whose work and family commitments allow, may participate
in an integrated fall semester abroad (for 12-15 credits) in
conjunction with the Costa Rica Rain Forest Outward
Bound School. Students can earn credits toward their natural
science, social science, language, movement and exercise
science, and cultural heritage requirements, in addition to
earning up to six credits in organizational leadership (e.g.,
OL 490 Internship, OL 498 Senior Action Research Project,
or OL 499 Independent Study). The program includes travel
to Costa Rica, Peru; and Ecuador.

Total Credits-48

REQUIREMENTS

COURSES

The Organizational Leadership major consists of 48 credits
of coursework, including 15 credits in a customized
emphasis area and 6 credits of integrative capstone courses,
designed to allow students to synthesize and apply what
they have learned and to obtain direct insight into how
successfully they are putting their personal philosophy of
leadership into practice. The integrative senior project
should be completed in the student's final semester, but in
any case no earlier than within 9 to 12 credits of the
completion of major requirements.

HUMANRESOURCES

Lower Division Requirements(9 credit hours)
COM 150 Introduction to Business Communications
(3 er. hrs.)
OL 200 Organizational Assessment and Methods of Critical
Inquiry (3 er. hrs.)
CpSci 200 Introduction to Computers and Data Processing
(3 er. hrs.)

FoundationCourses (9 credit hours)
OL 300 Introduction to Organization Studies (3 er. hrs.)
OL 400 Theory and Practice of Leadership (3 er. hrs.)
Phil 316 Business and Professional Ethics (3 er. hrs.)

15 credits in electives

Integrative/AppliedCapstone(6 credit hours)
OL 498 Action Research Project (3 er. hrs.)
One of the following:
OL 420 Selected Topics in Organizational Leadership
(3 er. hrs.)
OL 450 Images of Organization (3 er. hrs.)

HR 401 Effective Workforce Administration (3 credit
hours)
An introduction to workforce planning, including job
analysis, recruitment, interviewing, selection, placement,
staffing, performance evaluation, outplacement, and
forecasting. Tools and techniques for personal decision
making are learned.

HR 406 Legal Issues in Administration(3 credit hours)
Study of legal issues associated with the management of ·
public- and private-sector organizations. The course focuses
on personnel matters, such as affirmative action, grievance
handling, hiring and firing, training, questions of equity,
labor relations, and health and safety. Examines the legal
business environment, emphasizing such things as contracts
and torts.

HR 425 Social and Technological Change (3 credit
hours)
Study of social and technological trends, issues, and
changes impacting organizations and society. Discussion of
issues, management, trend forecasting, future studies, and
environmental scanning for strategic planning.

Core Competencies (9 credit hours)

HR 430 ConflictResolution(3 credit hours)

HD 300 Human Diversity (or CH-II course): Chapman
common requirement; no additional credits
CpSci 315 Organizational Information Systems: Access and
Retrieval (3 er. hrs.)

Analysis of the nature, types, and stages of conflict resolution. Focus is upon conflict within and between persons,
families, organizations, communities, and societies, with
emphasis on resolution techniques.

One of the Following

ORGANIZATIONAL ADMINISTRATION

Com 442 Group Dynamics and Leadership (3 er. hrs.)
SOC 230/430 Conflict Resolution (3 er. hrs.)
PcSt 230/430 Conflict Resolution (3 er. hrs.)
Note: With permission of OL advisor, student may elect an
appropriate PcSt or SOC substitute for Conflict Resolution.

OA 201 Principlesof OrganizationalAdministration
(3 credit hours)
This course is designed for the leadership candidate who has .
worked but not had formal training in leadership. It is
:.·fJ
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Chapman University

intended to provide essential skills in planning and organizing, staffing and directing, controlling, decision making,
motivation, and communication.

OA202 Accountingin Organizations(3 credit hours)
Designed for non-accounting administrative person_nel_The
course covers the basic accounting concepts and pnnc1ples
in accounting, financial statements, budgeting, and how
accounting information can be used as a management tool.
Emphasis is placed on profit-type entities, although not-forprofit and public institutions are also covered.

OA208 Economicsand Organizations(3 credit hours)
Decision making with scarce resources, price and capital
theory,opportunity costs, supply and demand, marke~
equilibrium, pricing in competi~ve ~arkets, t_hepubhc .
sector,national income accounting, mtroduct10n to foreignexchangemarket and balance of payments, unemployment
andinflation, macroeconomic equilibrium, money and
banking.

OA403 The Administrationof Finance (3 credit hours)
Providesstudents with a vocabulary of financial terms, an
mderstanding of a corporate balance sheet and income
1tatement.An introduction to financial planning and
budgeting,and cash management and cash budgeting for
personaland organizational use.

DA404 The Administrationof Marketing (3 credit
oours)
The
marketing of goods and services and the role of
marketingin the economy are covered. Topics include: the
marketingenvironment, buyer behavior, market segmentation,marketing mix policies, marketing of services, and
marketingin the international economy.

OA405PolicyFormulation and Implementationin
Organizations
(3 credit hours)
Anintroduction to policy and strategy development in both
publicand private organizations. The student deals with
administrativeproblems and resulting strategy decisions at
alllevels of an organization. Emphasis is upon the analysis
ofchoices, roles, and moral dimensions involved in the
tycleof policy and strategy. Case method approach.
ORGANIZATIONALLEADERSHIP

OL200OrganizationalAssessment and Methods of
Critical
Inquiry(3 credit hours)
Examinationof knowledge and research as they pertain to
leadershipand organizational studies. Analysis of empirical/
~entific method, logic, and interpretation, and their
lllflUences
on the study and practice of leadership. Developlllcnt
of research, writing, and presentation skills as applied
tothestudy of organizations.

51

OL 300 Introductionto OrganizationStudies (3 credit
hours)
Deepens understanding of human behavior in organizations,
examining organizational forces that impact individuals
from the perspective of four frames (human resource,
structural, political, and cultural). Topics include: bureaucratic dysfunctions, ethics, motivation, diversity, leadership,
space shuttle Challenger disaster (integrative case study).

OL 400 Theory and Practice of Leadership (3 credit
hours)
Examines leadership from theoretical and practical perspectives within and across formal organizational settings (e.g.,
public/private, profit/nonprofit, military/civilian, and
unitary/multidivisional). Examines strategies and skills that
contribute to effective leadership within various kinds of
organizational systems. Students examine current skills and
leadership style through a variety of self-assessment
activities.

OL 420 Selected Topics in OrganizationalLeadership
(1-3 credit hours}
Covers special topics related to leadership and/or organization studies (e.g., Spirit at Work, Leadership Development
Lab, Facilitation Skills for Leaders). Experimental courses
are developed subject to emerging student or employer
demands. Course may be repeated for credit provided course
content is different. Topics vary.

OL 450 Images of Organization(3 credit hours)
Reviews classical and contemporary organizational theories
and explores different images of organizations (machine,
organism, brain, culture, political system, social domination,
"psychic prison"). Examines how each perspective draws .
attention to significant aspects of the organizing process and
demonstrates how these images can be effective tools for
analysis and action in different organizational situations.

OL 490/497 LeadershipInternships(1-3 credit hours)
In-depth experience in an organization in which students
analyze, apply, and assess range ofleadership constructs .
(e.g., vision, communication, motivation, empo_wei:ment)m
private-, civic-, service-, or public-sector orgamzatlons.
Offered pass/fail only; 40 hours of total effort (including
work, preparation, study, meetings, journals, papers) are
required.

OL 490 IndependentInternship(1-3 credit hours)
An independent practicum in which students develop an
independent learning contract in conjunction with an on-site
supervisor and an OL faculty advisor.

OL 497 Seminar Internship(1-3 credit hours)
Seminar-based practicum in which interns meet regularly
with faculty member in group discussion format to discuss
and evaluate experiences.

Leadership Education: A Source Book of Courses and Programs
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money and banking. (Substitutesat AcademicCentersfor
EcoN 200; may be waived by students with ECON201 or

equivalent.)
3 credits.
OA403 The Administration of Finance
Students gain a vocabulary of financial terms, an understanding of a balance sheet and income statement. An
introduction to financial planning and budgeting and
cash management and cash budgeting for personal and
organizational use. (Substitutesat AcademicCentersfor FIN
317.)3 credits.
OA404 The Administration of Marketing
A study of the marketing of goods and services and the
role of marketing in the economy. Topics include: the
marketing environment, buyer behavior, market segmentation, marketing mix policies, marketing of services, and marketing in the international economy.
(Substitutesat AcademicCentersfor MGMT 304.) 3 credits.
0A 405 Policy Formulation and Implementation

CouRsE DEscRIPTIONS -
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political, and symbolic). Topics include: bureaucratic
dysfunctions, ethics, motivation, diversity, leadership.
Course culminates in review of space shuttle Challenger
case, in which students prepare comprehensive analysis
of the disaster and how it could have been prevented.
(Offered every year.) 3 credits.
OL 400 Theory and Practice of Leadership G

Prerequisite,one course in organizationalleadershipor
instructor'sconsent.Students examine leadership theory
and practice within and across formal organizational settings such as public/ private, profit/ nonprofit, professional/nonprofessional,
military/ civilian, and
unitary/ multidimensional. Students analyze strategies
which contribute to effective leadership and develop
their own leadership skills through self-assessments and
feedback. 3 credits.
OL420 Selected Topics in Organizational Leadership G

Prerequisite,
majoror minor in organiz.ational
leadershipor
instructor'sconsent. The course covers special topics

in Organizations
An introduction to policy and strategy development in
both public and private organizations. Students deal
with administrative problems and resulting strategy
decisions at all levels of an organization. Emphasis is
upon the analysis of choices, roles and moral dimensions
involved in the cycle of policy, and strategy. Case method
approach. (Substitutesat AcademicCentersfor Bus 475.)

related to leadership and/ or organizational studies (e.g.,
interpersonal communication, teamwork, guiding
change, diversity issues, etc.) Experimental courses are
developed subject to emerging student and/ or employer
demand. Course may be repeated for credit provided
course content is different. Topics vary. 1-3 credits.

3 credits.

Prerequisite,
OL300 or instructor'sconsent.May betakenby
non-majorsto satisfy Soc 329 orfor politicalsciencecredit.

Organizational Leadership

Reviews organizational theories (e.g., classical, neoclassical, structural and systems) and explores different
images of organizations (machine, organism, brain, culture, political system, social domination, "psychic
prison"). Examines how each perspective draws attention to significant aspects of the organizing process and
demonstrates how these images can be effective tools for
analysis and action in different organizational situations.
(Offered every year.) 3 credits.

OL 200 Organizational Assessment and Methods of
Critical Inquiry G
Prerequisite,ENG 104 or equivalent.Students examine
knowledge and research as they pertain to leadership
and organizational studies. Analysis of empirical/ scientificmethod, logic and interpretation and their influence
on the study and practice of leadership. Development of
research,writing, and presentation skills as applied to
the study of organizations. (Acceptableequivalents:Soc

OL 450 Images of Organization G

OL49o/492 Leadership Internship

science
credit.Deepens the students' understanding for
··humanbehavior in organizations, examining organiza~ tionaIforces which impact individuals from the perspec-

Prerequisite,
instructor'sconsentandjunior or seniorstanding. (OL492 is requiredof organiz.ational
leadershipmajors
lackingfull-timeemploymentleadershipexperience,
although
exceptionsmaybemade,allowingstudentstocompleteOL490
instead.Organizational
leadershipmajorsrequiredto takf a
leadership
internshipshoulddosoconcurrentwith or immediatelypriorto OL498.) An in-depth experience in a formal

Jive; of four "frames" (human resource, structural,

organization in which students analyze, apply, and

201, PsY201.) 3 credits.

OL300 Introduction to Organization Studies G

Maybetakenby non-majorsto satisfySoc 329 orfor political
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PeaceStudies

assess a range of leadership constructs (e.g., vision, communication, motivation, empowerment) in private-,
civic-, service-, or public-sector organizations. Offered
pass/no pass only. Forty hours of total effort (including
work, preparation, study, meetings, journals, paper) are
required per credit hour. 1-3 credits.

OL 6o2 Self, Systems, and Leadership
OL 613 Seminar in Organizational Dynamics
OL 614 Leadership and Team Development
Ot 615 Leading Organizational Change

OL490 Independent Internship
An independent practicum, in which students develop
an independent learning contract in conjunction with an
on-site supervisor and a Chapman organizational leadership faculty advisor. 1-3 credits.

Ot 620 Contemporary Issues in Organizational
Leadership

Ot 492 Seminar Internship

Ot 625 Developing Leadership Competencies

Seminar-based practicum, in which interns meet regularly with a faculty member in a group discussion to
evaluate their experiences. 1-3 credits.

Ot 68o Organizational Research Methodology

OL 498 Action Research Project

Prerequisite,should be completedin final semesterof student's program,or at earliestwithin 9-12 creditsof completionofmajorrequirements.
Opento organi:zational
leadership
majorsor minorsonly;Soc 301 FieldResearchMethodsrecommended.Students, in consultation with an organizational leadership faculty member, conduct research
(secondary and primary) on a particular leadership-0r~
organizational problem, culminating in a senior integrative paper; including literature review, history/ impact,
data collection, analysis, action alternatives, and recommendations. Students discuss and evaluate programs in
an on-going seminar. The course may include participation in an all-day organizational simulation (e.g., Looking Glass, Inc.) to further link theory to practice.
3 credits.
OL 499 Individual Study

Prerequisite,junior or senior level major or minor and
instructor'sconsentand organi:zational
leadershipcoordinator.Students take on directed reading and/ or research
on a special problem or topic related to leadership and
organization studies resulting in a major paper.
Intended for junior and senior students only. 1-3 credits.
May be repeated for up to 6 credits.

Graduate Courses

Eo 617 Organizational Leadership and Development

Ot 691 Leadership in Action Practicum/
Integrative Seminar
Ot

699Independent

Research

Peace Studies
PcsT 120 Global Politics G C
(Sameas Pose 120.) Students explore major global issues

such as conflict, development ideologies, technological
growth, current events, ecosystem balance, war and violence, and the distribution of power and resources.
(Offered every year.) 3 credits.
PCST250 Peace, Justice, and Peacemaking G
(Sameas Pose250.)An introduction to the applied mean-

ings of peace, justice, and peacemaking particularly at
the societal and global levels. Topics explored include the
roots of national and international conflict, the dangers of
nuclear holocaust, and various attempts to prevent war
and achieve disarmament. (Offered every year.) 3 credits.
PCST253/453 Conflict Resolution G C
(Sameas Soc 230/430)The theory and practice of conflict

resolution through role playing of effective techniques in
dealing with a wide variety of interpersonal, workplace,
group, and international conflicts and negotiations.
(Offered every year.) 3 credits.

Ot 600 Foundations of Organizational Leadership

PCST257/357 Model United Natiqns

Ot 6o1 Democracy, Ethics, and Leadership

(Fall semesteror instructor'sconsent are prerequisitesfar
spring.) (Same as Pose 257/,57.) The United Nations
promises to become an increasingly influential force in

Fort Hays State

OBJECTIVE
Today, organizations dominate our social landscape.Our:'.}f;~
lives revolve around all types of organizations. Whethcr-,6.1
realize it or not, we participate in organizations every day.'!;;l'!
When we go to church, to our jobs, even sitting down to
dinner with our family, we are playing an active role in ···~·~
. Or
. . al J -~..1-' ,,·p.
organizations. The BGS degree m garnzabon L<-<WQ- /i
ship is designed to provide students with the knowledge and
·t
skills necessary to be effective in a variety of org~~
settings. First, students develop a deep understanding of 'c'j
how organizations function and what roles leaders at all
··

,t~
J

levels can play to improveorganizationalperformance. ' _
Second, students gain important practical skills essential f«. .,

Fort Hays State University

success in their chosen profession. Skills in interpersonal .,_,
relations, problem solving, team building, motivation, and··.·
communication are all necessary in today's world. Students ,'
in the BGS degree in Organizational Leadership program
will find themselves well prepared to be productive members of today's workforce.

BGS REQUIREMENTS

Curt Brungardt
Director of Leadership Studies
Fort Hays State University
Rarick Hall 125
600 Park Street
Hays, KS 67601-4099
(785) 628-4303
(785) 628-4087 (fax)

General Education Required Courses (9 er. hrs.)
General Education Distribution Courses (36 er. hrs.)
Organizational Leadership Required Courses (21 er. hrs.)
Organizational Leadership Elective Courses (6 er. hrs.)
Open Electives (52 er. hrs.)
ORGANIZATIONAL LEADERSHIP

I sch@fhsu.edu

REQUIREMENTS

Bachelor of General Studies in
Organizational Leadership

IDS 201 Introduction to Leadership Concepts
IDS 202 Introduction to Leadership Behavior
IDS 301 Contemporary Issues in Leadership Studies
IDS 420 Topics in Leadership Studies
IDS 451 Readings in Leadership Studies
IDS 477 Internship in Leadership Studies
ELECTIVES

Educational Level: Undergraduate
Department: Interdisciplinary/Leadership Studies
Format: For-credit
Part of: BGS in Organizational Leadership

COURSES
DESCRIPTION
The Bachelor of General Studies (BGS) in Organizational
Leadership is a four-year liberal-arts degree that provides
students with an innovative curriculum that focuses on the
study of leadership in the context of modem organizations.
This academic program intends to prepare students for
leadership and management positions in business, industry,
and public service. The primary purpose is to blend the
traditional outcomes of a liberal education, which provides
breadth, and a specific Organizational Leadership concentration that provides curriculum depth in leadership and
organizational behavior.

IDS 201 Introduction to Leadership Concepts (3 credit
hours)
This interdisciplinary course covers the basic concepts
essential to the nature of leadership. Subjects include the
conceptual background, theories, approaches, styles, and
ethical issues in leadership research and thinking.

IDS 202 Introduction to Leadership Behavior (3 credit ,
hours)
An interdisciplinary course designed to introduce the
student to the tasks, strategies, and skills of effective
leadership. Course activities will move the student from
theory to the practical processes of leadership. Basic

Leadership Education:A Source Book of Courses and Programs
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concepts essential to personal skills development and
organizational leadership behavior are included.

IDS301 ContemporaryIssues in Leadership Studies
(3credithours)
This interdisciplinary course is designed to provide the
student with the most up-to-date issues relating to the nature
and tasks of leadership thinking. Subjects include total
quality leadership, gender and diversity issues, servant
leadership, and international dimensions.

IDS420 Topics in Leadership Studies (3 credit hours)
Course provides an in-depth study of a particular topic in
the study of leadership behavior.

IDS451 Readingsin Leadership Studies (3 credit hours)
Directed readings on a specific topic in leadership.

IDS477 Internshipin Leadership Studies (3 credit
hours)
Thiscourse is designed for students in their final stage of
the Leadership Studies program. Activities include practical
experiencein an organization that will allow a student to
exercise, observe, and appreciate leadership behavior.

ELECTIVES
(6 credit hours)
Studentsselect two courses from an array of more .than a
doren that have a strong organizational behavior theme.

Leadership Education:A Source Bo

Bachelor of General Studies in

Organizational
The Bachelor of General Studies (BGS) in Organizational Leadership is a four-year liberal arts degree
which provides students with an innovative curriculum that
focuses on the study ofleadership in the context of
modem organizations. This unique academic program is
similar to programs at schools like the University of
Richmond, Purdue University, and Baker College, which
prepare students for leadership and management positions
in business, industry, and public service.
The primary purpose of this degree program is to
blend the traditional outcomes of a liberal education,
which provides breadth, and a specific Organizational
Leadership concentration that provides curriculum depth
in leadership and organizational behavior. This degree
program is also designed to provide maximum flexibility
for those students who desire to play a greater role in
determining the content of their academic study.

chosen professions. Skills in interpersonal relations, problem
solving, team building, motivation, and communication are
all necessary to be successful in today's world. Students
completing the BGS Degree in Organizational Leadership
program will find themselves well prepared to be productive ·
and quality members of the work force.

WhatCareersAre Available?

Students weigh important factors when deciding upon a
major or academic program. Am I interested in the subject?
What ifl want to continue my education after this degree
program? Will I be able to find a job after graduation? Will I
be prepared to compete with other graduates for jobs? All
of these questions are answered with a BGS Degree in
Organizational Leadership.
This liberal arts program provides students with a strong
academic foundation and prepares them for either graduate
WhyStudyOrganizational
Leadership?school or the job market after graduation. As the 21st
century approaches, the need for people with leadership
Today, organizations dominate our social landscape.
and organizational skills is only growing more necessary.
Our lives revolve around all types of organizations.
This program is designed to meet this need by preparing
Whether we realize it or not, we participate in organizastudents for leadership and management roles in business,
tions every day. When we go to
industry, and public service.
church, to our jobs, even setting
Graduates are well suited for
down to dinner with our family, we
occupational positions in the fields of ·
are playing an active role in
human relations and resources. They
organizations.
The B GS Degree in
acquire and develop leadership and
The BGS Degree in Organizasupervisoryskillsthatwillassistthemin
tional Leadership is designed to
Organizational Leadership is
the fields of personnel management,

~============~

provide students with the knowldesigned to provide students
edge and skills necessary to be
with the knowledge and skills
effective in a variety of organizational settings. First, students
necessary to be effective in a
develop a deep understanding of
variety of organizational
how organizations function and
settings.
what role leaders at all levels can
play in improving organizational
performance. Second, students
gain important practical skills essential for success in their
chosen occupations

general supervision, public administration, public relations, human services,
and human resources to mention only a
few. Finally, students complete an
extensive internship as a part of their
plan of study, making them "readily
employable" and experienced in the
''real world" upon graduation to assume
various professional positions in their
or professions.
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Organizational
Leadership
Area of Concentration
IDS 20 I Introduction to Leadership Concepts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3
IDS 202 Introduction to Leadership Behavior . ................................................

3

IDS 30 I Contemporary Issues in Leadership Studies . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3
IDS 420 Topics in Leadership Studies . .......................................................

3

IDS 451 Readings in Leadership Studies . ....................................................

.3

IDS 4 77 Internship in Leadership Studies . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ............

6

TOTAL CONCENTRATION= 21 hours
Organizational Leadership Elective Courses ................................................
Students select two courses from an array of offerings which have a strong organizational and
leadership theme throughout the university curriculum.
Open Electives ..........................................................................
These electives allow students the option to pursue a secondary concentration emphasizing
their individual talents and career interests.

6

52

TOTAL HOURS= 124 hours

II

HowDo I GetStarted?

II

All instructors in this degree program have an open door policy. Your advisor will work with you one-on-one to develop a
curriculum that is just right for you. Their goal is to make your time in this program as beneficial and rewarding as possible.
For more information and advisement, contact any of the instructors listed below or call the Office of Leadership Studies at
(785) 628 - 4303.
Dr. Curtis L. Brungardt
Director/Asst. Professor of Leadership Studies
Rarick Hall 125
600 Park Street
Hays, KS 67601
(785) 628 - 4303
cbrungar@fhsu.edu

Dr. Chris Crawford
Assistant Professor of Leadership Studies
Rarick Hall 125
600 Park Street
Hays, KS 67601
(785) 628 4303
ccrawfor@fhsu.edu

Dr. Micol Maughan
Asst. Professor of Management and Leadership Studies
McCartney Hall 314
600 Park Street
Hays, KS 67601
(785) 628 - 4102
mmaughan@fhsu.edu

Visit the Fort Hays State Univenity
Instituteof Leaden hip Studies web site:
http://www.tbsu.edu/leadership/
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University of Richmond
John W. Rosenblum
Dean, Jepson School of Leadership Studies
University of Richmond
Richmond, VA 23173
(804) 287-6035
(804) 287-6694 (fax)
jrosenbl@richmond.edu

Leadership Studies Major
Educational Level: Undergraduate
Department: Jepson School of Leadership Studies
Format: For-credit
Stand Alone

INTRODUCTION
The major in leadership studies is derived from the purpose
of the Jepson School that was approved by the board of
trustees in the fall semester of 1988 on recommendation of
the university faculty and administration: "to educate for
and about leadership." The structure and sequencing of the
courses comprising the leadership studies major are designed to provide a study in depth experience of high quality
patterned on the guidelines proposed by the Association of
American Colleges in its report, Integrity in the College
Curriculum (1985).
Educating about leadership requires classroom-centered
courses that provide conceptual frameworks and an appropriate body of knowledge for understanding the study and
practice of leadership. These courses draw upon the
knowledge bases of several relevant disciplines. While in
some cases there may appear to be overlap with the content
of related courses taught in other schools and departments,
each course in the leadership studies major will develop a
multidisciplinary synthesis that contributes to building
integrated frameworks for understanding the study and
practice of leadership.
Educating for leadership requires experiential learning that
takes the student from the classroom to relevant settings in
order to practice and observe leadership. Learning directly
from personal experience and vicariously through the
experience of others are the primary means of enabling
students to translate their knowledge into informed practice
of connecting idea to action. In seminars that accompany
each experiential learning requirement, students reflect on
their experience and with the help of faculty, learn how to
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use their knowledge of leadership to improve their ability to
serve as leaders. Academic credit is given for participation
in the seminar that accompanies each experiential learning
opportunity. Students will be required to produce substantial
written work as part of the seminar experience and to
participate actively in seminar discussions of theory and
practice.

LDSP 498 Senior Project
LDSP Selected Issues in Leadership Studies
LDSP 300 or 400 Level Competency Course
Two Electives

In order to ensure that it is a dynamic and evolutionary
experience, the major will be assessed in a variety of ways
on a systematic basis.

Students who major in leadership studies will also be
required to complete a minor in either the School of Arts
and Sciences or the E. Claiborne Robins School of Business.

DESCRIPTION

INTEGRATEDCURRICULARTHEMES

The major in leadership studies consists of 37 credits,
including a six-credit internship, a one-credit service
learning experience, a three-credit senior project capstone,
and nine other three-credit courses. The latter nine courses
include the following: four required courses that cover basic
concepts essential to the study of leadership in depth; two
elective courses that cover the theory, research, and applications of basic leadership competencies; two elective courses
that cover the nature and impact of different contexts in
which leadership is exercised; and one elective course from
a list of courses that provide breadth by covering selected
issues in leadership studies. Students must complete LDSP
20 I, Foundations of Leadership Studies, before the start of
their junior year or before taking any other leadership
studies course. A possible Jepson major's course sequence
would be as follows:

LDSP 301 Critical Thinking and Methods of Inquiry

There are a number of important themes that arise in the
study and practice of leadership today. These include, but
are not necessarily limited to: 1) communication, 2) critical
thinking, 3) values and imagination, and 4) social and
individual differences. We have chosen to integrate these
four themes into each course rather than develop separate
courses that focus specifically and primarily on any one of
them. Thus, each course syllabus describes how that course
will include these four themes. Obviously, the Critical
Thinking and Methods of Inquiry course will focus primarily on critical thinking, though it will also treat the other
three themes as well. In addition, one or more of the four
themes may be covered in depth in a Selected Topics
course. We recognize, of course, that additional themes are
important to leadership studies--e.g., gender, ethnicity,
culture, global interdependence, technological developments, the environment, and others. While many of these
are sub-themes of our four broad themes, some may not fit
into neat thematic categories. With that in mind, we will
remain open to exploring and discovering new themes and
issues not treated in our curriculum and to making adjustments as the fundamentals of leadership study and practice
evolve.

JUNIOR YEAR

GOALS

FRESHMANOR SOPHOMORE
YEAR
LDSP201 Foundations of Leadership Studies
SOPHOMORE YEAR

Fall
LDSP 300 History and Theories of Leadership
LDSP Context Course
Two Electives

Spring
LDSP 370 Service Learning (1 er. hr.)
LDSP 351 Leading Groups
LDSP Context Course
Two Electives
SENIOR YEAR

Fall
LDSP 350 Ethics and Leadership
LDSP 388 Internship

LDSP 300 or 400 Level Competency Course
Two Electives

Spring

Upon completion of the two-year curriculum, Jepson School
graduates should be able to:
• Serve effectively in formal and informal leadership roles
in a variety of settings.
• Help others exercise leadership and hold other leaders
accountable.
• Develop cooperation and teamwork while inspiring
commitment and trust.
• Combine knowledge with judgment and imagination to
creatively solve problems with others.
• Apply the modes of inquiry and knowledge bases of many
disciplines to the study and practice qf leadership.
• Think critically about leadership knowledge and practice.
• Exercise moral judgment, imagination, and courage in the
practice of leadership.

Leadership Education: A Source Book of Courses and Programs
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• Imagineworthwhile visions of the future and inspire
otherSto join in bringing about change when desirable or
necessary.
, Continuetheir development as leaders by self-directed
teaming,

COURSES
INTRODUCTORY

LDSP201 Foundations of Leadership Studies

LDSP 201 Foundationsof LeadershipStudies
(3 semesterhours)
Introductionto the history and theory of leadership,to
critical thinking and methods of inquiry as they bear on the
subject of leadership,to the ethics of leadership,to basic
leadershipcompetencies,to relevant leadershipcontexts,
and to leading groups and individuals.

MAJOR(37 credits)

CORE

REQUIREMENTS
PREREQUISITE
(3 credits)

300 History and Theories of Leadership (3 semester

CORE
COURSES (12 credits)
· LDSP300 History and Theories of Leadership
' LDSP301 Critical Thinking and Methods of Inquiry
, LDSP350 Ethics and Leadership ·
LDSP351 Leading Groups
i
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INTEGRATIVFlEXPERIENTIAL
(10 credits)

; LDSP370 Service Leaming (1 er. hr.)
LDSP488 Internship (6 er. hrs.)
LDSP498 Senior Project (3 er. hrs.)

'

, ELECTIVES
(15 credits)
!

: Competencies
(6 credits minimum)
LDSP352 Decision Making for Leaders
LDSP353 Leadership and Motivation
LDSP354 Conflict Resolution
; LDSP355 Leading Individuals
' LDSP356 Leading Change
LDSP357 Analyzing and Making Policy
f LDSP358 Communicating and Leading

• Contexts
(6 credits minimum)
LDSP302 Leadership in Organizations
· LDSP303 Leadership in Political Contexts
, LDSP304 Leadership in Social Movements
; LDsp305 Leadership in Community and Volunteer
; Organizations
l LDsp306 Leadership in Cultural and Historical Contexts
LDsp307 Leadership in InternationalContexts
SelectedIssues in Leadership Studies
LDsp390-Special Topics Course
lDsp 392-Leadership Study Abroad
lDSP491-Independent Study (A: Research; B: Readings)

l'OTAL---40
credits

hours)
Analysisof historical concepts and contemporarytheories of
leadership.Emphasis on application of theoreticalconcepts
to actual leadershipsituations.
301 Critical Thinking and Methods of Inquiry
(3 semesterhours)

Examinationof knowledgeand research as they pertain to
leadership.Analysis of scientific methodologyand logic,
language and interpretation,and their influence on the study
and practice of leadership.

350 Ethics and Leadership(3 semesterhours)
A studyof how moralvaluesandassumptionsshapethe
concept and practice of leadership. Includes the role of
values in determiningthe moral obligations of leaders and
followers,in shaping moral environments,and in policymakingandvision.
351 Leading Groups (3 semesterhours)
Group theory, concepts, research, and principlesof application. Understandinghow groups function. Developmentof
skills necessary to lead and work effectivelyin groups
through group exercises, computer simulation,and experiential learning.
COMPETENCIES

352 Decision Makingfor Leaders (3 semesterhours)
Descriptionand analysis of decision-makingtheories,
models, and techniques.Creative problem-solving,assessment of types and sources of information,group versus
individual decision-making,the effects of values on leaders'
decisions.
353 Leadershipand Motivation*(3 semesterhours)
Examinationand evaluationof theories of human motivation as they apply to leadership.Applicationof motivation
principles to leadershipsituationsthrough case analysis,
simulation,and role play. Analysis of concepts of needs
theory, reinforcementtheory, and cognitive theory of
motivationin specificcontextual settings.

LeadershipEducation:A Source Book of Coursesand Programs
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354 Conflict Resolution* (3 semester hours)
Understanding principles and dynamics of achieving
wo~kab!e.unity. Discussion of negotiating techniques and
ethical issues related to use of such techniques by leaders.
Use of simulations and exercises to practice skills for
resolving conflicts.

355 Leading Individuals (3 semester hours)
Study of individual differences in moral, cognitive, and
social development with particular emphasis on young
adulthood. Effects of individual differences such as gender,
race, ethnicity on leaders and followers. Examination of
attitudes, values, and beliefs as variables in leadership
development.

356 Leading Change (3 semester hours)
Study of types of change, including moral, cognitive/
intellectual, social, cultural, and aesthetic. Focus on the
leader's ability to envision and implement change and how
different contexts shape that ability.

357 Analyzing and Making Policy (3 semester hours)
Examination of leadership in analysis of, making, and
conduct of policy. Analysis of choices, roles, and moral
dimensions involved in cycles of policy. Comparison of
policy-making and leadership in different contexts.

358 Communicating and Leading* (3 semester hours)
Explores the characteristics of competent leadership
communication (in terms of both knowledge and skills) in a
variety of situations, including dyadic, group, organizational, and extra-organizational contexts. Stresses the
interdependence of leader-follower communication and the
roles and functions of messages and message activity (e.g.,
message sending, interpreting, creating, and storing) in the
leadership process.

University of
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stories of ordinary people involved in leadership in social
movements.

305 Leadership in Communityand Volunteer
Organizations(3 semester hours)
Examination of leadership in nonprofit organizations
ranging from United Way to small neighborhood associations. Differentiation of leadership roles within organizations by structure, size, membership, and mission. Examination of responsibility for leadership as it pertains to voluntary organizations.

306 Leadership in Cultural and Historical Contexts
(3 semester hours)
·
Analysis of impact of larger contextual factors on the
process of leadership. Exploration of role of long-term
social, political, economic, and intellectual forces, as well as
the influence of cultural norms and values. Emphasis on
application to actual leadership situations.

307 Leadership in International Contexts* (3 semester
hours)
Comparative study of leadership in other cultures and in
cross-cultural organizations. Topics include: cultural and
ethical influences on leadership, the relationship between
leaders and followers in other cultures, and the problems of
cross-cultural leadership.
SELECTED ISSUES IN LEADERSHIP STUDIES

390 Special Topics Course (3 semester hours)
Topics developed by Jepson School faculty, visiting faculty,
or faculty in other schools that address particular issues in
leadership. Examples may include: Gender and Leadership,
Entrepreneurial Leadership, and Leadership in Non-Western
Cultures.

392 Leadership Study Abroad (3 semester hours)

CONTEXTS
302 Leadership in Organizations (3 semester hours)
Focus on leadership theory and research within and across
formal organizational settings, such as public/private, profit/
nonprofit, professional/nonprofessional, and unitary/
multidivisional. Examination of rational, natural, and open .
systems and how leadership differs in each system.

303 Leadership in Political Contexts* (3 semester hours)
Informal and formal processes by which power and authority are exercised and leadership is selected within a political
system in various settings. Examination of leadership in
basic processes and institutions of government through case
study of legislative issues.

304 Leadership in Social Movements* (3 semester hours)
Exploration of history of leadership in social movements.
Comparison and contrast of forms, mechanisms, and
practices of leadership in various stages of a social movement. Examination of values of leaders as expressed through

Focus on leadership issues in a global environment while
traveling abroad. Examples include examination of the role
of national and international leaders in policy processes of
the European Commission.

491 Independent Study (A: R~search; B: Readings)
Special projects pursued individually under supervision of a
faculty member. Prerequisite: Permission by faculty.

INTEGRATIVFJEXPERIENTIAL
370 Service Learning (1 semester hour)
Exploration of leadership as service to society in a variety of
community service settings. Relating theories and principles
of leadership to practice through concrete, specific tasks
representing service to a population in need. Accompanied
by weekly seminar. Majors only.

Leadership Education: A Source Book of Courses and Programs

Universityof Richmond

Degree Programs - Undergraduate Majors

488Internship(6 credit hours)
Appliedexperience in field of leadership studies. Observationsof leader in governmental, corporate, or nonprofit
settingsaccompanied by weekly seminar. Majors only.

498SeniorProject* (3 credit hours)
special project designed by student to address a particular
leadershipissue. Weekly seminar explores integration of the
, theoryand practice of leadership. A capstone experience for
•. majorsonly.
*NOTE: Asterisk indicates a syllabus description for this course
maybe found in the Courses section.

Leadership Education: A Source Book of Courses and Programs
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APPENDIX II
LEADERSHIP AND LEADERSHIP DEVELOPMENT
GRANTING AGENCIES AND FOUNDATIONS

GrantmakerSearch Results
Search

Criteria:

Searching
Subjects=

on Grantmakers Database
Leadership
development

Num, Grantmaker
1

2
3

4
5
6
7
8

9
10
11

12
13
14
15
16
17
18
19
20
21
22
23
24
25
.26
27
28
29

Name

City,

Abell Foundation,
Inc., The
Akron Jaycee Foundation
American Family Mutual
Insurance
Corporate
Contributions
Archibald
Charitable
Foundation,
Norman
Babcock Foundation,
Inc.,
Mary R~ynolds
Baker Foundation,
R. c., The
Bechtel,
Jr. Foundation,
s.
D,
Beloit Community Trust,
Greater,
The
Beta Theta Pi Foundation
Blandin Foundation,
The
Bodenwein Public Benevolent
Foundation
Boeing Company Corporate
Giving Program, The
Boston Foundation,
Inc., The
Bush Foundation,
The'
Cain Foundation,
Effie and
Wofford, The
Cain Foundation,
Gordon and
Mary, The
Cary Charitable
Trust, Mary
Flagler
Central Maine Power
Corporate Contributions
Program
Chaddick Foundation,
Inc.;
Harry F. and Elaine
ChemFirst Foundation,
Inc.
Chicago Community Trust and
Affiliates,
The
Chrysler
Corporate Giving
Program
Community Foundation for
Southeastern
Michigan
Community Foundation of
Greater Flint
Community Foundation of New
Jersey
ConAgra Inc, Corporate
Giving Program
Condakes Charitable
Foundation;
Leo and Eve
Confidence Foundation
Connecticut
Natural Gas
Corporate Contributions
Program
Copyright©

Total

State

Baltimore,
MD
Akron, OH
Madison, WI
Seattle,

Giving

$8,457,154
$25,041

N/A

WA

$409,350

Winston-Salem,

NC

$3,135,069

Orange, CA
San Francisco,

CA

$816,650
$3,114,797

Beloit,

$87,449

WI

Oxford, OH
Grand Rapids,
Hartford,
CT

$277,985
$13,776,039
$316,889

MN

WA

$33,500,000

Boston, MA
St. Paul, MN
Austin, TX

$21,270,598
$21,646,543
$2,906,700

Seattle,

Houston,

$1,891,930

TX

$8,266,887

New York, NY
Augusta,

ME

$378,137

Chicago,

IL

$176,061

Jackson,
Chicago,

MS
IL

Highland

Park, MI

Detroit,

MI

Flint,

$399,058
$28,722,171
$5,000,000
$10,063,067
$2,788,363

MI

Morristown,

$3,125,570

NJ

N/A

Omaha, NE
Swampscott,

$206,095

MA

South Pasadena,
Hartford,
CT

$797,300
$150,000

CA
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L
Gr2!,ntma.ker Name

30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67

City,

Cooperstown Christian
Activities
Fund
Corwin Foundation,
Bruce
and Toni, The
Coshocton Foundation
Cowles Charitable
Trust,
The
Coyne Foundation,
Inc.,
Marshall
B.
Cumberland Community
Foundation,
Inc.
Daniels Foundation,
Inc.,
Fred Harris,
The
Delmarva Power and Light
Corporate
Giving Program
Detroit
Armory Corporation
Dodge Foundation,
Inc.,
Geraldine
R,
Dolfinger-McMahon
Foundation
Evanston Community
Foundation
Exxon Company, U.S.A.
Corporate
Contributions
Program
Fleet Bank of Massachusetts
Corporate
Contributions
Program
Ford Foundation,
The
Forest City Enterprises
Charitable
Foundation,
Inc.
Fort Wayne Community
Foundation,
Inc.
Foundation
for the Mid South
Frey Foundation
Gates Foundation
General Mills Foundation
Georgia Power Foundation,
Inc.
Grand Rapids Foundation,
The
Greenville
Foundation,
The
Gwinnett Foundation,
Inc.
Haas Foundation,
Paul and
Mary
Hallmark Corporate
Foundation
Hancock Foundation,
Luke
B,, The
Haraldson
Foundation,
The
Harken Foundation,
Inc.,
Tom and Melba
Hearst Foundation,
Inc.,
The
Hearst Foundation,
William
Randolph
Hillsdale
County Community
Foundation
Hitachi
Foundation,
The
Honeywell Corporate
Giving
Program
Honeywell Foundation
Huston Charitable
Trust,
Stewart,
The
Jaharis
Family Foundation,
Inc.,
The

Valencia,

Giving

$94,250

PA

Los Angeles,

$94,410

CA

Coshocton,
OH
New York, NY
Washington,
DC

$348,097
$611,500
$170,699

Fayetteville,

$432,465

NC

Worcester,

$592,870

MA

Wilmington,

DE

Warren, MI
Morristown,

NJ

Philadelphia,
Evanston,
IL
Houston,
Boston,

N/A
$37,300
$13,812,096

PA

$750,200
$45,000

TX

N/A

MA

N/A

New York, NY
Cleveland,
OH

$332,412,106
$1,240,675

Fort Wayne, Indiana

$2,815,269

Jackson, MS
Grand Rapids, MI
Denver, CO
Minneapolis,
MN
Atlanta,
GA

$994,939
$4,720,324
$7,024,898
$23,000,048
$3,026,441

Grand Rapids, MI
Sonoma, CA
Norcross,
GA
Corpus Christi,
TX

$2,337,195
$515,000
$765,083
$143,361

Kansas City,

$2,793,533

MO

Palo Alto,

$1,448,939

CA

The Woodlands,
Beaumont, TX

$50,000
$202,100

TX

$8,003,000
$20,751,156

New York, NY
New York, NY
Hillsdale,

$131,319

MI

Washington,
Minneapolis,

DC
MN

$3,497,351
$839,628

Minneapolis,
Coatesville,

MN
PA

$7,254,444
$1,684,302

Miami,
--

Copyright©

Total

State

Page
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Grantmaker
68
69
70
71
72
73
74
75

Name

City,

Jensen
Johnson

Foundation,
Ronald L.
Foundation,
Samuel
S.,
The
Jostens
Corporate
Contributions
Program
Kaplan Foundation,
Inc.,
Rita J. and Stanley
H.
Katz Family Foundation,
Inc.,
Eleanor
M. and
Herbert
D. , The
Kellogg
Foundation,
W. K.
Kempner Fund, Harris
and
Eliza
Kirby Foundation,
Inc.,
F.

State

Bethesda,
Redmond,

Total

$47,081

MN

New York,
Fort

$884,773
$249,590

MD
Oregon

Minneapolis,
NY

$1,301,057

Lauderdale,

FL

Battle
Creek,
MI
Galveston,
TX
Morristown,

Giving

$427,120
$255,259,633
$1,952,695
$17,867,958

NJ

M.
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
91
92
93
94
95
96
97
98
99
100
101
102
103
104

Krieble
Foundation,
Inc.,
Vernon K., The
LeeAnn Foundation,
Wayne
Lost Tree Village
Charitable
Foundation,
Inc.,
The
Luce Foundation,
·Inc.,
Henry,
The
Maine Community Foundation,
Inc.,
The
Marr Charitable
Foundation
McCune Charitable
Foundation
McDonough Foundation,
Inc.,
Bernard
McElroy Trust,
R. J.
Meadows Foundation,
Inc.
Mellon
Foundation,
Richard
King
Meyer Foundation,
Eugene
and Agnes E.
Middletown
Community
Foundation
Minnesota
Foundation
Moore Foundation
Moriah Fund
Mott Foundation,
Charles
Stewart
Murphy Foundation,
John P.
Muskingum County Community
Foundation
National
Computer
Systems
Corporate
Giving
Program
NBD Bank, N.A.
NBD Indiana
Foundation,
Inc.
Nestle
USA Corporate
Giving
.Program
New Britain
Foundation
for
Public
Giving
Nissan
Foundation,
The
Nordson
Corporation
Foundation,
The
Norfolk
Foundation,
The
Olin Foundation,
Inc.,
John
M.
Oppenstein
Brothers
Foundation

Copyright©

Marlborough,

CT

Bellevue,
WA
North Palm Beach,
New York,

$551,000
FL

NY

Ellsworth,

$27,335,957

ME

$1,947,519
$28,866
$6,335,346
$1,086,721

South Boston,
MA
Santa Fe, NM
Parkersburg,
WV

$1,719,628
$21,196,361
$53,362,171

Waterloo,
IA
Dallas,
TX
Pittsburgh,
PA
Washington,

DC

Middletown,

OH

$5,758,581
$690,387

St. Paul,
MN
Indianapolis,
Indiana
Indianapolis,
Indiana
Flint,
MI
Cleveland,
Zanesville,
Eden

Indianapolis,
Indianapolis,
Glendale,
CA
New Britain,
Gardena,
Westlake,

N/A

MN
Indiana
Indiana

$362,027

CT

$260,000
$1,551,685

CA
OH

City,

$3,999,657
$167,000

N/A

$2,129,000
$18,677,945

Norfolk,
VA
New York, NY
Kansas

$5,107,272
$150,000
$9,326,540
$77,539,282
$2,499,140
$383,470

OH
OH

Prairie,

$150,006
$598,988

$762, 4_70

MO
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Grantmaker

105
106
107
108
109
110
111
112
113
114
115
116
117
118
119
120
121
122
123
124
125
126
127
128
129
130
131
132
133
134
135
136
137
138
139
140
141

Name

City,

Oregon Community
Foundation,
The
Otter
Tail Power Company
Contributions
Program
Penn Foundation,
William,
The
Peoria
Area Community
Foundation
Pew Charitable
Trusts,
The
Pittulloch
Foundation,
Inc.,
The
Polk Bros.
Foundation,
Inc.
Portland
General
Electric
Company Contributions
Program
Premier
Industrial
Foundation
Public
Service
Electric
and
Gas Company Contributions
Program
Reynolds
Foundation,
Inc.,
Z. Smith
Rochester
Area Community
Foundation
Ross Foundation,
Inc.
S.G. Foundation
Sacramento
Regional
Foundation
San Francisco
Foundation,
The
Schooler
Family
Foundation
(Ohio),
The
Schott
Foundation,
Caroline
& Sigmund
Schultz
Foundation,
Inc.
Scranton
Area Foundation,
Inc.,
The
Scribante
Family Foundation
Sister
Fund, The
Soros Foundation-Hungary,
Inc.,
The
Stackpole-Hall
Foundation
Stark
County Foundation,
Inc.,
The
Stewardship
Foundation,
The
Stocker
Foundation,
The
Stuart
Foundation
Sun Microsystems
Foundation,
Inc.,
The
Szekely
Family Foundation
Tacoma Community
Foundation,
Greater,
The
Tapper
Foundation
Trust,
George G.
Technical
Foundation
of
America
Templeton
Foundation,
John
Tenneco Corporate
Contributions
Program
Timken Foundation
of Canton
Triangle
Community
Foundation

Copyright©

State

Portland,
Fergus

Total

$15,332,108

Oregon
Falls,

MN

Philadelphia,
Peoria,

$400,000

PA

$40,608,550
$330,817

IL

Philadelphia,
Decatur,
GA

PA

Chicago,
Portland,

IL
Oregon

Cleveland,

OH

Newark,

Giving

$211,879,645
$639,725
$10,168,318
$1,500,000
$736,021

NJ

N/A

Winston-Salem,

NC

Rochester,

$9,979,002

NY

$2,747,844

Grafton,
OH
Santa Ynez, CA
Sacramento,
CA
San Francisco,

$28,400
$271,632
$1,554,542
CA

$46,810,554

Coshocton,

OH

$359,680

Cambridge,

MA

$213,100

Jacksonville,
Scranton,
PA

FL

$193,212
$227,722

Omaha, NE
New York, NY
New York, NY

$40,800
$638,028
$497,064

St. Marys, PA
Canton,
OH

$904,968
$2,478,086

Tacoma, WA
Lorain,
OH
Lincoln,
NE
Mountain
View,

$3,937,200
$1,285,539
$80,045
$1,079,346

CA

$243,950
$1,098,163

Washington,
DC
Tacoma, WA
Port

St.

Glen

Ellyn,

IL

Bryn Mawr,
Greenwich,

PA
CT

Canton,
Research

Joe,

$49,224

FL

OH
Triangle
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$181,872
$9,757,114
$6,316,987
Park,

Center

NC

$8,696,536
$8,521,3?1

Grantmaker

142
143
144

145
146
147
148
149

City,

Name

US WEST Foundation
UST Corporate
Giving Program
Victoria
Foundation,
Inc.
Wallace-Reader's
Digest
Fund, Inc.,
DeWitt
Weingart Foundation
Wexner Foundation
Youngstown Foundation,
The
1957 Charity
Trust,
The

Giving

Englewood, CO
Greenwich,
CT
Montclair,
NJ
New York, NY

$20,896,047
$6,000,000
$8,736,442
$34,054,181

Los Angeles,
New Albany,
Youngstown,
Philadelphia,

$32,328,597
$14,861,542
$2,793,226
$598,403

--

Copyright©

Total

State

Page

CA
OH

OH

PA

5 --

1998 The Foundation

Center

The Chronicle

4/02/1999

, PUBLISHED DATE

SUBJECT/

GUIDE TO GRANTS

GRANTMAKER

11/19/1998

Community service
FOELLINGERFOUNDATION
Philanthropy
and non-p~ofit
organizations
FORD FOUNDATION
Religion
FORD FOUNDATION
Social justice
and legal services
FORD FOUNDATION
Education
HENRY LUCE FOUNDATION
Education
HENRY LUCE FOUNDATION
Children,
youths,
and families

11/19/1998

Children,

11/19/1998
11/19/1998
11/19/1998
11/19/1998
11/19/1998
11/19/1998

PUBLIC WELFARE FOUNDATION

youths,

and families

PUBLIC WELFARE FOUNDATION

11/19/1998

Children,

youths,

and families

PUBLIC WELFARE FOUNDATION

-11/19/1998

Children,

youths,

and families

PUBLIC WELFAREFOUNDATION

11/19/1998

Conservation

and the

environment

PUBLIC WELFAREFOUNDATION

11/05/1998

Governance

and public

policy

FORD FOUNDATION

11/05/1998

Governance and public
FORD FOUNDATION
International

11/05/1998

Leadership

11/05/1998

Children,

11/05/1998

policy

FORD FOUNDATION
HOUSTON ENDOWMENT

youths,

and families

MT. SINAI HEALTH CARE FOUNDATION

11/05/1998

Criminal

justice

and civic

affairs

OPEN SOCIETY INSTITUTE

10/22/1998

Health

10/22/1998

Child and youth development
FORD FOUNDATION
Child and youth development
FORD FOUNDATION
Community and economic development

COMMUNITYMEMORIALFOUNDATION

10/22/1998
10/22/1998

FORD FOUNDATION

10/22/1998

Community and economic

development

FORD FOUNDATION_

10/22/1998
10/22/1998
10/22/1998
10/08/1998

Community and economic development
FORD FOUNDATION
community and economic development
FORD FOUNDATION
Social services
WILLIAM RANDOLPHHEARST FOUNDATION
Immigrants
and refugees
FUND FOR IMMIGRANTSAND REFUGEES
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PUBLISHED DATE

SUBJECT/

10/08/1998

Social

GUIDE TO GRANTS

GRANT MAKER
services

HEARST FOUNDATION

10/08/1998

Social

services

HEARST FOUNDATION

10/08/1998

Community

development

LILLY ENDOWMENT

10/08/1998

Community

development

LILLY ENDOWMENT

10/08/1998

Philanthropy

and non-profit

organizations

LILLY ENDOWMENT

10/08/1998

Religion

10/08/1998

Religion

10/08/1998
10/08/1998

Drug-policy
reform
OPEN SOCIETY INSTITUTE
New York City

10/08/1998

Community

LILLY ENDOWMENT
LILLY ENDOWMENT

OPEN SOCIETY INSTITUTE

and economic

development

RHODE ISLAND FOUNDATION

10/08/1998

Education
RHODE ISLAND FOUNDATION

10/08/1998

·

Community

development

WOODSFUND OF CHICAGO

10/08/1998

Community

development

WOODSFUND OF CHICAGO

10/08/1998

Community

development

WOODSFUND OF CHICAGO

09/24/1998

Aging

09/24/1998

Non-profit

AARP ANDRUS FOUNDATION

research

ASPEN INSTITUTE NONPROFIT SECTOR RESEARCH FUND

09/24/1998

Technology

09/24/1998

HITACHI FOUNDATION
Hunger
MAZON: A JEWISH RESPONSE TO HUNGER

09/24/1998

Education

09/10/1998
09/10/1998
09/10/1998
09/10/1998

09/10/1998
09/10/1998
09/10/1998

and education

PITTSBURGH FOUNDATION
Children
and youths
OTTO BREMERFOUNDATION
Community development
CALIFORNIA COMMUNITYFOUNDATION
Community development
CALIFORNIA COMMUNITYFOUNDATION
Health
CALIFORNIA COMMUNITYFOUNDATION
Environment
NATHAN CUMMINGSFOUNDATION
Environment
NATHAN CUMMINGSFOUNDATION
Jewish life
and culture
NATHAN CUMMINGSFOUNDATION
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PUBLISHED DATE

09/10/1998

SUBJECT/

GUIDE TO GRANTS

GRANT MAKER

09/10/1998

Jewish life
and culture
NATHAN CUMMINGS FOUNDATION
Philanthropy
NATHAN CUMMINGS FOUNDATION
Asia and US-Japan relations
JAPAN FOUNDATION CENTER FOR GLOBAL PARTNERSHIP
Environment
MARIN COMMUNITYFOUNDATION
Religion
MARIN COMMUNITYFOUNDATION
Religion

09/10/1998

Children,

09/10/1998
09/10/1998
09/10/1998
09/10/1998

Page

MARIN COMMUNITYFOUNDATION

youths,

and families

NORD FAMILY FOUNDATION

09/10/1998

Non-profit

management

DAVID AND LUCILE PACKARD FOUNDATION

09/10/1998

Non-profit

management

DAVID AND LUCILE PACKARD FOUNDATION

08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/27/1998
08/13/1998
08/13/1998
08/13/1998

Community

development

ASSISI

FOUNDATION

and services

Health and human services
KATHLEEN PRICE BRYAN FAMILY FUND
Non-profit
organizations
and philanthropy
KATHLEEN PRICE BRYAN FAMILY FUND
Youths
EL POMAR FOUNDATION
civic
affairs
and leadership
GEORGE GUND FOUNDATION
Civic affairs
and leadership
GEORGE GUNO FOUNDATION
Community and economic development
GEORGE GUND FOUNDATION
Conservation
and the environment
GEORGE GUND FOUNDATION
Conservation
and the environment
GEORGE GUND FOUNDATION
Education
GEORGE GUND FOUNDATION
Health and human services
GEORGE GUND FOUNDATION
Community development
and services
DAVID AND LUCILE PACKARD FOUNDATION
Leadership
development
ST. PAUL COMPANIES
Education
and youths
DeWITT WALLACE-READER'S DIGEST FUND
Higher education
COMMUNITYFOUNDATION FOR THE NATIONAL CAPITAL REGION
Education
GERALDINE R. DODGE FOUNDATION
Education
GERALDINE R. DODGE FOUNDATION
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GUIDE TO GRANTS

GRANTMAKER

08/13/1998

Education
GERALDINER. DODGEFOUNDATION
Education
GERALDINER. DODGE FOUNDATION
Community and economic development

08/13/1998

Education

08/13/1998
08/13/1998

FUND FOR NEW JERSEY

and youths

FUND FOR NEW JERSEY

08/13/1998

Children,

youths,

and families

HOUSTONENDOWMENT

08/13/1998

Arts

and culture

JOHNS.

08/13/1998

Children,

AND JAMES L. KNIGHT FOUNDATION

youths,

JOHNS.

~nd families

AND JAMES L. KNIGHT FOUNDATION

08/13/1998

Poverty

08/13/1998

08/13/1998

Community and economic development
PUBLIC WELFAREFOUNDATION
Conservation
and the environment
PUBLIC WELFAREFOUNDATION
Early-childhood
education
ROCKEFELLERBROTHERSFUND
Early-childhood
education

08/13/1998

New York City

08/13/1998

07/30/1998

New York city
ROCKEFELLERBROTHERSFUND
Health and human services
WHEATRIDGE MINISTRIES
Education

07/30/1998

Higher

CHARLES STEWARTMOTT FOUNDATION

08/13/1998
08/13/1998

ROCKEFELLERBROTHERS FUND
ROCKEFELLERBROTHERS FUND

08/13/1998

ANNENBERGFOUNDATION

education

BALTIMORE GAS AND ELECTRIC COMPANY

07/30/1998

Education

07/30/1998
07/30/1998

Higher education
ARTHURVINING DAVIS FOUNDATIONS
Race relations

07/30/1998

Ministry

BELLSOUTH FOUNDATION

HITACHI FOUNDATION

and human services

INTERFAITH FUNDERS

07/30/1998

Education

07/30/1998

Public

LILLY ENDOWMENT

affairs

HENRY LUCE FOUNDATION

07/30/1998

Higher

education

MANDELASSOCIATED FOUNDATIONS

07/30/1998

Community and economic

development

MINNEAPOLIS FOUNDATION

07/30/1998

Non-profit

organizations

MINNEAPOLIS FOUNDATION
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SUBJECT/

GUIDE TO GRANTS

GRANTMAKER
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----------------------------------------------------------------------06/04/1998
Leadership
O~/04/1998
06/04/1998
06/04/1998
06/04/1998
06/04/1998
06/04/1998
06/04/1998
06/04/1998
06/04/1998
06/04/1998
06/04/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998
05/21/1998

W. K. KELLOGGFOUNDATION
Leadership
·
W. K. KELLOGGFOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGGFOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGGFOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGGFOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGG
FOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGGFOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGGFOUNDATION
Community development
CHARLESSTEWART
MOTTFOUNDATION
Children,
youths,
and families
NEWYORKCOMMUNITY
TRUST
Education
NEWYORKCOMMUNITY
TRUST
Women and girls
NEWYORKCOMMUNITY
TRUST
Elderly
BEN & JERRY'S FOUNDATION
Rural development
BEN & JERRY'S FOUNDATION
Children,
youths,
and families
THE CALIFORNIAENDOWMENT
Children,
youths,
and families
THE CALIFORNIAENDOWMENT
Health
THE CALIFORNIAENDOWMENT
Health
THE CALIFORNIAENDOWMENT
Public service
HENRYM. JACKSONFOUNDATION
Children,
youths,
and families
W. K. KELLOGGFOUNDATION
Education
-W. K. KELLOGGFOUNDATION
Education
W. K. KELLOGGFOUNDATION
Education
W. K. KELLOGGFOUNDATION
Food and rural development
W. K. KELLOGGFOUNDATION
Higher education
W. K. KELLOGGFOUNDATION
Community services
EUGENEAND AGNESE. MEYERFOUNDATION
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05/07/1998

Aging

05/07/1998

Arts
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GRANTMAKER

AARP ANDRUS FOUNDATION

and humanities

·

CHICAGO COMMUNITYTRUST

05/07/1998

civic

affairs

CHICAGO COMMUNITYTRUST

05/07/1998

Education
CHICAGO COMMUNITYTRUST

05/07/1998

Education

05/07/1998

Education

05/07/1998

Educatio~

05/07/1998

Children,

CHICAGO COMMUNITYTRUST
CHICAGO COMMUNITYTRUST
CHICAGO COMMUNITYTRUST

youths,

and families

FOUNDATION FOR CHILD DEVELOPMENT

05/07/1998

Community

and economic

development

PITTSBURGH FOUNDATION

05/07/1998

Community

and economic

development

PITTSBURGH FOUNDATION

05/07/1998

Community

and economic

development

PUBLIC WELFAREFOUNDATION

05/07/1998

Community
ST.

05/07/1998

Education

05/07/1998

Education

04/23/1998

community

ST.
ST.

and economic

development

PAUL COMPANIES
PAUL COMPANIES
PAUL COMPANIES

and economic

development

COLUMBUSFOUNDATION

04/23/1998

Civic

affairs

GEORGE GUND FOUNDATION

04/23/1998

Conservation

and the

environment

GEORGE GUND FOUNDATION

04/23/1998

Education

·

GEORGE GUND FOUNDATION

04/23/1998
04/09/1998

Health and human services
PEW CHARITABLE TRUSTS
Philanthropy
and non-profit
ASSISI

04/09/1998

Education

04/09/1998

Education

04/09/1998

Higher

organizations

FOUNDATION

BELLSOUTH FOqNDATION
BELLSOUTH FOUNDATION

education

DUKE ENDOWMENT

04/09/1998

Higher

education

DUKE ENDOWMENT

04/09/1998

Higher

education

DUKE ENDOWMENT

04/09/1998

Child

health

JEWISH HEALTHCAREFOUNDATION OF PITTSBURGH
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Leadership
04/09/1998
04/09/1998
04/09/1998
04/09/1998
03/26/1998
03/26/1998
03/26/1998
03/26/1998
03/26/1998
03/26/1998
03/26/1998
03/26/1998
03/26/1998
03/26/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998
03/12/1998

LILLY ENDOWMENT
Hunger
MAZON: A JEWISH RESPONSE TO HUNGER
Children,
youths,
and families
WOODSFUND OF CHICAGO
Community and economic development
WOODSFUND OF CHICAGO
Community and economic development
WOODSFUND OF CHICAGO
Education
AT&T FOUNDATION
Education
MARYREYNOLDS BABCOCKFOUNDATION
Education
BELLSOUTH CORPORATION
Community services
·
MORRIS AND GWENDOLYN
CAFRITZ FOUNDATION
Youths
THE CALIFORNIA ENDOWMENT
Youths
THE CALIFORNIA ENDOWMENT
Libraries
GATES LIBRARY FOUNDATION
Leadership
.
HOUSTONENDOWMENT
International
ST. PAUL COMPANIES
Higher education
USA GROUP FOUNDATIONOF INDIANA
Developing
countries
CARNEGIE CORPORATIONOF NEW YORK
Developing
countries
CARNEGIE CORPORATIONOF NEW YORK
International
CARNEGIE CORPORATIONOF NEW YORK
Minorities
CARNEGIE CORPORATIONOF NEW YORK
New York City
EDNA McCONNELLCLARK FOUNDATION
Social
justice
and legal
services
FORD FOUNDATION
Social
services
HEARST FOUNDATION
Public
service
HENRY M. JACKSON FOUNDATION
Asia
HENRY LUCE FOUNDATION
Education
HENRY LUCE FOUNDATIO'N
Theology
HENRY LUCE FOUNDATION
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03/12/1998

Poverty

03/12/1998

Civic
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CHARLES STEWARTMOTT FOUNDATION

affairs

·

NORFOLKFOUNDATION

03/12/1998
02/26/1998

Children,
youths,
and families
BENN. TEITEL CHARITABLE TRUST
Child and youth development

02/26/1998

Child

FORD FOUNDATION

and youth

development

'FORD FOUNDATION

02/26/1998

Child

and youth

development

FORD FOUNDATION

02/26/1998

Community

and economic

development

FORD FOUNDATION

02/26/1998

Community

and economic

development

FORD FOUNDATION

02/26/1998

Community

and economic

development

FORD FOUNDATION

02/26/1998

Community

and economic

development

FORD FOUNDATION

02/26/1998

Education

02/26/1998

Governance

FORD FOUNDATION

and public

policy

FORD FOUNDATION

02/26/1998

02/26/1998

Children,
youths,
and families
FUND FOR NEW JERSEY
Public
policy
FUND FOR NEW JERSEY
Employment and training

02/26/1998

Children~

02/26/1998

HOMEDEPOT

youths,

and families

MEDTRONICFO{lNDATION

02/26/1998

Community

development

and services

DAVID AND LUCILE PACKARDFOUNDATION

02/26/1998

02/26/1998

Education
and youths
DAVID AND LUCILE PACKARDFOUNDATION
Education
and youths
DAVID AND LUCILE PACKARDFOUNDATION
Central
and Eastern
Europe

02/26/1998

Religion

02/12/1998

Conservation

02/26/1998

PEW CHARITABLE TRUSTS
PEW CHARITABLE TRUSTS

and the

environment

BEN & JERRY'S FOUNDATION

02/12/1998

Children,

youths,

and families

FRIST FOUNDATION

02/12/1998

Higher

education

GEORGEGUND FOUNDATION

02/12/1998

Education

02/12/1998

Education

INDIANAPOLIS FOUNDATION
JOYCE FOUNDATION
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Youths
02/12/1998
02/12/1998
02/12/1998
02/12/1998
02/12/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/29/1998
01/15/1998
01/15/1998

W. M. KECK FOUNDATION
Higher education
·
JOHNS. AND JAMES L. KNIGHT FOUNDATION
Historic
preservation
JOHNS. AND JAMES L. KNIGHT FOUNDATION
Education
LILLY ENDOWMENT
Health
DAVID AND LUCILE PACKARDFOUNDATION
Population
and reproductive
rights
DAVID AND LUCILE PACKARDFOUNDATION
Community development
and services
ASSISI FOUNDATION
Human services
EDYTH BUSH CHARITABLEFOUNDATION
Higher education
COCA-COLAFOUNDATION
Housing and community development
LEWIS B. & DOROTHYCULLMANFOUNDATION
Community development
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Community development
and services
EUGENEAND AGNESE. MEYERFOUNDATION
Conservation
and the environment
CHARLES STEWARTMOTTFOUNDATION
Conservation
and the environment
CHARLES STEWARTMOTTFOUNDATION
Children,
youths,
and families
PUBLIC WELFAREFOUNDATION
Children,
youths,
and families
PUBLIC WELFAREFOUNDATION
Children,
youths,
and families
PUBLIC WELFAREFOUNDATION
Conservation
and the environment
PUBLIC WELFAREFOUNDATION
Elderly
and disabled
PUBLIC WELFAREFOUNDATION
Health
PUBLIC WELFAREFOUNDATION
Housing and homelessness
PUBLIC WELFAREFOUNDATION
community and economic development
RHODE ISLAND FOUNDATIONAND RHODE ISLAND COMMUNITY
FOUN
Education
RHODE ISLAND FOUNDATIONAND RHODE ISLAND COMMUNITY
FOUN
Education
ANNENBERGFOUNDATION
Youth development
ANNENBERGFOUNDATION
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01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
01/15/1998
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997

AT&T FOUNDATION
Children,
youths,
and ·families
OTTO BREMERFOUNDATION
Health and human services
CALIFORNIA WELLNESSFOUNDATION
Education
FUND FOR NEWJERSEY
Children
and families
EVELYNAND WALTERHAAS, JR. FUND
Non-profit
organizations
and phi~anthropy
EVELYNAND WALTERHAAS, JR. FUND
community development
LILLY ENDOWMENT
Philanthropy
and non-profit
organizations
LILLY ENDOWMENT·
Religion
LILLY-ENDOWMENT
Education
FAYE McBEATHFOUNDATION
student
aid
MUSTARDSEED FOUNDATION
Children,
youths,
and families
NORDFAMILY FOUNDATION
civic affairs
NORDFAMILY FOUNDATION
New York city
ROCKEFELLERBROTHERSFUND
New York city
ROCKEFELLERBROTHERSFUND
Educatior:i
AT&T FOUNDATION
Leadership
AT&T FOUNDATION
Education
MORRIS AND GWENDOLYN
CAFRITZ FOUNDATION
Health
.
THE CALIFORNIA ENDOWMENT
Health
THE CALIFORNIA ENDOWMENT
Violence prevention
THE CALIFORNIA ENDOWMENT
Welfare
THE CALIFORNIA ENDOWMENT
Education
FREDDIE MAC
community and economic development
SAN FRANCISCOFOUNDATION
Higher education
.
CHARLESAND LYNN SCHUSTERMAN
FAMILY FOUNDATION
Israel
CHARLESAND LYNN SCHUSTERMAN
FAMILY FOUNDATION
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Jewish cullture
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
12/11/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/27/1997
11/13/1997
11/13/1997
10/30/1997

CHARLESAND LYNN SCHUSTERMAN
FAMILYFOUNDATION
Jewish culture
CHARLESAND LYNN SCHUSTERMAN
FAMILYFOUNDATION
Women and girls
THE SISTER FUND
Women and girls
THE SISTER FUND
Non-profit
organizations
ST. PAUL COMPANIES
Education and youth development
DeWITT WALLACE-READER'S
DIGEST FUND
Arts
LILA WALLACE-READER'S
DIGEST FUND
Leadership
WILLIAMH. DONNERFOUNDATION
Leadership
WILLIAMH. DONNERFOUNDATION
Leadership
WILLIAMH. DONNERFOUNDATION
civic affairs
JAMES IRVINE FOUNDATION
Civic affairs
JAMES IRVINE FOUNDATION
civic affairs
JAMES IRVINE FOUNDATION
civic affairs
JAMES IRVINE FOUNDATION
civic affairs
JAMES IRVINE FOUNDATION
Community and economic development
JAMES IRVINE FOUNDATION
Health
JAMES IRVINE FOUNDATION
Higher education
JAMES IRVINE FOUNDATION
Education
JOHNS. AND JAMES L. KNIGHTFOUNDATION
Public affairs
HENRYLUCE FOUNDATION
Education
PEW CHARITABLETRUSTS
Higher education
PEW CHARITABLETRUSTS
Human services
WOODSCHARITABLEFUND
community and economic development
JOHN D. AND CATHERINET. MacARTHURFOUNDATION
conservation
and the environment
JESSIE SMITH NOYESFOUNDATION
Leadership
DUKEENDOWMENT
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10/30/1997

Page 1
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justice

and legal

services

FORD FOUNDATION

10/30/1997

Community development

10/30/1997

Community development

and services

McKNIGHT FOUNDATION

and services

McKNIGHT FOUNDATION

10/30/1997

Housing

and homelessness

McKNIGHT FOUNDATION

10/30/1997

Conservation

and the

environment

CHARLES STEWARTMOTT FOUNDATION
10/30/1997

Conservation

and the

environment

CHARLES STEWARTMOTT FOUNDATION

10/30/1997

Poverty

and economic

development

CHARLES STEWARTMOTT FOUNDATION

10/16/1997

Urban affairs
CHICAGOCOMMUNITY
TRUST
Community and economic development

10/16/1997

community

10/16/1997

FORD FOUNDATION

and economic

development

FORD FOUNDATION

10/16/1997

Community and economic

development

FORD FOUNDATION

10/16/1997

Children,
youths,
and families
LUTHERANCHARITIES FOUNDATIONOF ST.
Community and economic development

10/02/1997

Minority

10/16/1997

~ours

MINNEAPOLIS FOUNDATION

education

and leadership

development

BROWNING-FERRIS INDUSTRIES

10/02/1997

Education

10/02/1997

Higher

EDNA McCONNELLCLARK FOUNDATION

educat1on

HOUSTON ENDOWMENT

10/02/1997

Minority

education

and leadership

development

McDONALD'S CORPORATION

09/18/1997

Minority
education
and leadership
development
NIKE INC.
Community development
and services
MARYREYNOLDSBABCOCKFOUNDATION
Conservation
and the environment
RICHARD AND RHODA.GOLDMAN
FUND
Higher education
JOHNSON & JOHNSON
Community development

09/18/1997

Poverty

10/02/1997
09/18/1997
09/18/1997
09/18/1997

CHARLES STEWART·MOTTFOUNDATION

and economic

development

CHARLES STEWARTMOTT FOUNDATION

09/18/1997

Poverty.and

economi'c development

09/18/1997

South Africa

09/18/1997

south

CHARLES STEWARTMOTT FOUNDATION
CHARLES STEWARTMOTT FOUNDATION

Africa

CHARLES STEWARTMOTT FOUNDATION
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09/18/1997
09/18/1997
09/18/1997
09/18/1997
09/18/1997
09/18/1997
09/18/1997
09/18/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997

09/04/1997
09/04/1997

09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
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Youths
CHARLES STEWARTMOTT FOUNDATION
Children
and youths
·
PUBLIC WELFAREFOUNDATION
Conservation
and the environment
PUBLIC WELFAREFOUNDATION
Health
and hunger
PUBLIC WELFARE FOUNDATION
Health
and hunger
PUBLIC WELFAREFOUNDATION
Human and legal
services
PUBLIC WELFARE FOUNDATION
Immigrants
and refugees
PUBLIC WELFAREFOUNDATION
Education
SAN FRANCISCO FOUNDATION
Community development
BLANDIN FOUNDATION
Leadership
JOSEPH M. BRYAN FOUNDATIONOF GREATER GREENSBORO
Leadership
CARNEGIE CORPORATIONOF NEW YORK
Children,
youths,
and families
COLUMBUSFOUNDATION
Leadership
DURFEE FOUNDATION
Children,
youths,
and families
EVELYN AND WALTERHAAS, JR. FUND
Children,
youths,
and families
W. K. KELLOGG FOUNDATION
Food and agriculture
W. K. KELLOGGFOUNDATION
Food and agriculture
W. K. KELLOGG
FOUNDATION
Health
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGG FOUNDATION
Leadership
W. K. KELLOGG FOUNDATION
Community development
and services
EUGENE AND AGNESE. MEYER FOUNDATION
Children,
youths,
and families
ST. PAUL COMPANIES
Children,
youths,
and families
ST. PAUL COMPANIES
Community development
and services
ST. PAUL COMPANIES
Education
ST. PAUL COMPANIES
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09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
09/04/1997
08/21/1997
08/21/1997
08/21/1997
08/21/1997
08/21/1997
08/21/1997
08/21/1997
08/21/1997
08/07/1997
08/07/1997
08/07/1997
08/07/1997
08/07/1997
08/07/1997
08/07/1997
08/07/1997
08/07/1997
08/07/1997
07/24/1997
07/24/1997

SUBJECT/
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Page

1

GRANT MAKER

Education
ST. PAUL COMPANIES
Journalism
and media
ST. PAUL COMPANIES
Leadership
ST. PAUL COMPANIES
Leadership
ST. PAUL COMPANIES
Community and economic development
WOODSFUND OF CHICAGO
Community and ·.economic development
WOODSFUND OF CHICAGO
Social
services
WILLIAM RANDOLPHHEARST FOUNDATION
Student
aid
WILLIAM RANDOLPHHEARST FOUNDATION
Children,
youths,
and families
MERCKFAMILY FUND
Children,
youths,
and families
MERCKFAMILY FUND
Conservation
and the environment
MERCKFAMILY FUND
Education
NORD FAMILY FOUNDATION
Children,
youths,
and families
RHODE.ISLAND FOUNDATIONAND RHODE ISLAND COMMUNITYFOUN
Children,
youths,
·and families
RHODE ISLAND FOUNDATIONAND RHODE ISLAND COMMUNITYFOUN
Economics
and public
policy
BELLSOUTH CORPORATION
Education
BELLSOUTH CORPORATION
Non-profit
organizations
BELLSOUTH CORPORATION
Education
BELLSOUTH FOUNDATION
Arts
NATHAN CUMMINGSFOUNDATION
Environment
NATHAN CUMMINGSFOUNDATION
Jewish life
NATHANCUMMINGSFOUNDATION
Education
HENRY LUCE FOUNDATION
Community development
and leadership
PEW PARTNERSHIP FOR CIVIC CHANGE
Community development
and leadership
PEW PARTNERSHIP FOR CIVIC CHANGE
Community development
BANK OF AMERICA CORPORATECOMMUNITYDEVELOPMENTGROUP
Children,
youths,
and families
OTTO BREMER FOUNDATION
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07/24/1997
07/24/1997

07/24/1997
07/24/1997
07/24/1997
07/24/1997
07/24/1997
07/24/1997
07/24/1997
07/24/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
07/10/1997
06/12/1997
06/12/1997
06/12/1997
06/12/1997
06/12/1997

SUBJECT/
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GRANT MAKER

AIDS
KATHLEENPRICE BRYAN FAMILY FUND
AIDS
KATHLEENPRICE BRYAN FAMILY FUND
Public
affairs
and policy
KATHLEEN PRICE BRYANFAMILY FUND
Children,
youths,
and families
FOELLINGER FOUNDATION
Civic affairs
GEORGEGUND FOUNDATION
Health
and human services
McKNIGHT FOUNDATION
Children,
youths,
and families
PUBLIC WELFAREFOUNDATION
Community development
and services
PUBLIC WELFAREFOUNDATION
Conservation
and the environment
PUBLIC WELFAREFOUNDATION
Health
and human services
WHEATRIDGE MINISTRIES
Community development
FANNIE MAE FOUNDATION
Children,
youths,
and families
EVELYN AND WALTERHAAS, JR. FUND
Children,
youths,
and families
EVELYN AND WALTERHAAS, JR. FUND
Education
and youth development
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Children,
youths,
and families
FAYE McBEATH FOUNDATION
Arts and culture
EDWARDC. AND ANN T. ROBERTS FOUNDATION
New York City
ROCKEFELLER BROTHERS FUND
Education
GERALDINE R. DODGEFOUNDATION
Education
GERALDINE R. DODGEFOUNDATION
Education
GERALDINE R. DODGEFOUNDATION
Population
and reproductive
health
WILLIAM H. GATES FOUNDATION
Social
services
HEARST FOUNDATION
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04/17/1997
04/17/1997
04/17/1997
04/17/1997
04/03/1997
04/03/1997
04/03/1997
04/03/1997
04/03/1997
04/03/1997
04/03/1997
03/20/1997
03/20/1997
03/20/1997
03/20/1997
03/20/1997
03/20/1997
03/20/1997
03/06/1997
03/06/1997
03/06/1997
03/06/1997
03/06/1997
03/06/1997
03/06/1997
03/06/1997
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Community development
and services
MINNEAPOLIS FOUNDATION
Arts and culture
NORD FAMILY FOUNDATION
Health
and social
services
NORD FAMILY FOUNDATION
Education
DeWITT WALLACE-READER'S DIGEST FUND
Health
and medicine
THE CALIFORNIA ENDOWMENT
Economic
development
and minorities
FLAGSTAR COMPANIES
Youths
CONRADN. HILTON FOUNDATION
Higher
education
KRESGE FOUNDATION
Human services
MEYER MEMORIAL TRUST
Children,
youths,
and families
NEW YORK COMMUNITYTRUST
Education
PENINSULA COMMUNITYFOUNDATION
Leadership
WILLIAM H. DONNERFOUNDATION
Leadership
WILLIAM H. DONNERFOUNDATION
Central
and Eastern
Europe and Russia
CHARLES STEWARTMOTT FOUNDATION
Employment
and training
PEW CHARITABLE TRUSTS
Government
PEW CHARITABLE TRUSTS
Human services
PEW CHARITABLE TRUSTS
Non-profit
organizations
ROCKEFELLERBROTHERS FUND
Community and economic
development
CLEVELANDFOUNDATION
International
FORD FOUNDATION
Reproductive
health
and population
FORD FOUNDATION
Rural
poverty
and development
FORD FOUNDATION
Social
justice
and legal
services
FORD FOUNDATION
Social
justice
and legal
services
FORD FOUNDATION
Social
justice
and legal
services
FORD FOUNDATION
us foreign policy
FORD FOUNDATION
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03/06/1997

Urban poverty

03/06/1997

FORD FOUNDATION
Urban poverty
and deve-lopment
FORD FOUNDATION

and development

03/06/1997

Urban poverty

and development

FORD FOUNDATION
02/20/1997

Youths

02/20/1997

Education

02/20/1997

Education

02/20/1997

Governance

02/20/1997

Governance

02/20/1997

FORD FOUNDATION
Children
FUND FOR NEW JERSEY

02/20/1997

Education

02/20/1997

Education

02/20/1997

Economic

.
.
BALTIMORECOMMUNITYFOUNDATION

FORD FOUNDATION
FORD FOUNDATION
and public
FORD FOUNDATION

and public

policy
policy

FUND FOR NEW JERSEY
FUND FOR NEW JERSEY

and community

development

GEORGEGUND FOUNDATION
02/20/1997

American

Indians

LANNAN FOUNDATION
02/20/1997

American

Indians

LANNAN FOUNDATION
02/20/1997

Education

02/20/1997

Health

JOHN D. AND CATHERINE T. MacARTHUR FOUNDATION

and human services

ST. LUKE'S CHARITABLE HEALTH TRUST
02/06/1997

Conflict

prevention

CARNEGIE CORPORATIONOF NEW YORK
02/06/1997

Developing

countries

CARNEGIE CORPORATIONOF NEW YORK
02/06/1997

Public

policy

and civic

affairs

CARNEGIE CORPORATIONOF NEW YORK
02/06/1997

Human services

02/06/1997

02/06/1997

Children,
youths,
and families
JOHN D. AND CATHERINET. MacARTHURFOUNDATION
Community and economic development
JOHN D. AND CATHERINET. MacARTHURFOUNDATION
Conservation
and the environment

02/06/1997

Human services·

01/23/1997

Health

WILLIAM RANDOLPHHEARST·FOUNDATION
02/06/1997

MARIN COMMUNITYFOUNDATION
McKNIGHT FOUNDATION

and medicine

THE CALIFORNIA ENDOWMENT
01/23/1997

Education
JOHNS.
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01/23/1997
01/23/1997
01/23/1997
01/23/1997
01/23/1997
01/23/1997
01/09/1997
01/09/1997

SUBJECT/

GUIDE TO GRANTS

GRANTMAKER

Community development
LILLY ENDOWMENT
Community development
LILLY ENDOWMENT
Education
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Education
EDNAMcCONNELLCLARKFOUNDATION
Children,
youths, and families
COMMUNITYMEMORIALFOUNDATION

01/09/1997
01/09/1997

Education
HOUSTONENDOWMENT
Human services
HOUSTON ~NDOWMENT

01/09/1997
01/09/1997
01/09/1997

Leadership
HOUSTONENDOWMENT
Leadership
HOUSTONENDOWMENT
Leadership
HOUSTON ENDOWMENT

01/09/1997

Children,
youths,
and families
W. K. KELLOGGFOUNDATION
Children,
youths,
and families

01/09/1997

Children,

01/09/1997

W. K. KELLOGGFOUNDATION

youths,

and families

W. K. KELLOGGFOUNDATION

01/09/1997

Food and agriculture

01/09/1997

Latin America and the Caribbean
W. K. KELLOGGFOUNDATION
Latin America and the Caribbean
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Higher education
JOHNS. AND JAMES L. KNIGHT FOUNDATION
Non-profit
organizations
ST. PAUL COMPANIES

W. K. KELLOGGFOUNDATION

01/09/1997
01/09/1997
01/09/1997
01/09/1997
01/09/1997
01/09/1997
01/09/1997
01/09/1997
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12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
12/12/1996
11/28/1996
11/28/1996
11/28/1996
11/28/1996
11/28/1996
11/28/1996
11/28/1996
11/28/1996
11/28/1996
11/28/1996

SUBJECT/

GUIDE TO GRANTS

GRANT MAKER

Community development
LILLY ENDOWMENT
Education
LILLY ENDOWMENT
Children,
youths,
and families
McKNIGHT FOUNDATION
Children,
youths,
and families
McKNIGHT FOUNDATION
~hilanthropy
and non-profit
organizations
McKNIGHT FOUNDATION
Children,
youths,
and families
NEW YORK COMMUNITYTRUST
Civic
affairs
and community
development
NORD FAMILY FOU?fDATION.
criminal•justice
PUBLIC WELFARE FOUNDATION
Environment
PUBLIC WELFARE FOUNDATION
Environment
PUBLIC WELFARE FOUNDATION
Health
PUBLIC WELFARE FOUNDATION
Population
and reproductive
health
PUBLIC WELFARE FOUNDATION
Leadership
RONALD McDONALD HOUSE CHARITIES
Labor rights
ROSENBERG FOUNDATION
Women
THE SISTER FUND
Science
and technology
ALFRED P. SLOAN FOUNDATION
Leadership
WILLIAM H. DONNER FOUNDATION
Children,
·youths,
and families
WILLIAM T. GRANT FOUNDATION
Education
GEORGE GUND FOUNDATION
Leadership
development
GEORGE GUND FOUNDATION
Public
service
HENRY M. JACKSON FOUNDATION
Education
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Religion
LILLY ENDOWMENT
Non-profit
organizations
MARIN COMMUNITYFOUNDATION
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11/14/1996
11/14/1996
10/31/1996
10/31/1996
10/31/1996
10/31/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996
10/17/1996

SUBJECT/
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Education
CHARLES AND LYNN SCHUSTERMANFAMILY FOUNDATION
Jewish
culture
CHARLES AND LYNN SCHUSTERMANFAMILY FOUNDATION
Education
ANNENBERG FOUNDATION
Education
ANNENBERG FOUNDATION
Human rights
OTTO BREMER FOUNDATION
Youths
NEW YORK COMMUNITYTRUST
Education
JESSIE BALL duPONT FUND
Higher
education
JESSIE BALL duPONT FUND
Children,
youths,
and families
HASBRO CHILDREN'S FOUNDATION
Higher
education
W. K. KELLOGG FOUNDATION
Leadership
W. K. KELLOGG FOUNDATION
Rural
development
W. K. KELLOGG FOUNDATION
Rural
development
W. K. KELLOGG FOUNDATION
Rural
development
W. K. KELLOGG FOUNDATION
Women and girls
W. K. KELLOGG FOUNDATION
Women and girls
W. K. KELLOGG FOUNDATION
Youths
W. K. KELLOGG FOUNDATION
Religion
LILLY ENDOWMENT
Children,
youths,
and families
MINNEAPOLIS. FOUNDATION
Teacher
education
·
NORD FAMILY FOUNDATION
Children,
youths,
and families
PUBLIC WELFARE FOUNDATION
Conservation
and the environment
PUBLIC WELFARE FOUNDATION
Health
PUBLIC WELFARE FOUNDATION
Hunger and homelessness
SHARE OUR STRENGTH
Hunger and homelessness
SHARE OUR STRENGTH
Hunger and homele?sness
SHARE OUR STRENGTH
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10/17/1996
10/17/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
10/03/1996
09/19/1996
09/19/1996
09/19/1996
09/19/1996
09/19/1996
09/19/1996
09/19/1996
09/19/1996
09/19/1996
09/19/1996
09/05/1996

SUBJECT/

GUIDE TO GRANTS

GRANT MAKER

Hunger and homelessness
SHARE OUR STRENGTH
Government
and electicfos
STERN FAMILY FUND
Children
and youths
FORD FOUNDATION
Education
FORD FOUNDATION
International
FORD FOUNDATION
Land and water management
FORD FOUNDATION
Social
justice
and legal
services
FORD FOUNDATION
Health
and medicine
W. K. _KELLOGGFOUNDATION
Latin America
W. K. KELLOGG FOUNDATION
Leadership
development
W. K. KELLOGGFOUNDATION
Leadership
development
W. K. KELLOGGFOUNDATION
Leadership
development
W. K. KELLOGGFOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGG FOUNDATION
Southern
Africa
W. K. KELLOGG FOUNDATION
Children,
youths,
and families
PENINSULA COMMUNITYFOUNDATION
conservation
and the environment
GEORGEGUND FOUNDATION
Education
and employment
HITACHI FOUNDATION
Education
and employment
HITACHI FOUNDATION
Health
and medicine
ROBERT WOODJOHNSON FOUNDATION
Health
and medicine
ROBERT WOODJOHNSON FOUNDATION
Education
JOYCE FOUNDATION
Education
JOYCE FOUNDATION
Community development
and services
MARIN COMMUNITYFOUNDATION
Religion
MARIN COMMUNITYFOUNDATION
Teacher
education
TOYOTAUSA FOUNDATION
Developing
countries
CARNEGIE CORPORATIONOF NEW YORK
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Page

----------------------------------------------------------------------09/05/1996
Developing
countries
09/05/1996
09/05/1996
09/05/1996
09/05/1996
09/05/1996
09/05/1996
09/05/1996
09/05/1996
09/05/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996
08/08/1996

CARNEGIE CORPORATIONOF NEW YORK
Non-profit
organizations
JOHN s.·ANo JAMES L. KNIGHT FOUNDATION
Education
CHARLES STEWARTMOTT FOUNDATION
Leadership
CHARLES STEWARTMOTT FOUNDATION
Poverty
CHARLES STEWARTMOTT FOUNDATION
Poverty
CHARLES STEWARTMOTT FOUNDATION
New York City
ROCKEFELLER-BROTHERS
FUND
New York City
ROCKEFELLER BROTHERS FUND
Rural development
RALPH L. SMITH FOUNDATION
Women and girls
RALPH L. SMITH FOUNDATION
community development
and services
MARYREYNOLDS BABCOCKFOUNDATION
Community development
and services
MARYREYNOLDS BABCOCKFOUNDATION
Education
BELLSOUTH CORPORATION
Education
BELLSOUTH FOUNDATION
Education
BELLSOUTH FOUNDATION
Higher education
BUSH FOUNDATION
Public
policy
FUND FOR NEW JERSEY
Higher education
·
JEFFERSON-PILOT CORPORATION
Leadership
W. K. KELLOGG FOUNDATION
Leadership
W. K. KELLOGG FOUNDATION
Leadership
W. K. KELLOGG FOUNDATION
Philanthropy
and yolunteerism
W. K. KELLOGG FOUNDATION
Rural development
W. K. KELLOGG FOUNDATION
Youths
W. K. KELLOGG FOUNDATION
Community and economic development
LILLY ENDOWMENT
Community and economic development
LILLY ENDOWMENT
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----------------------------------------------------------------------Population
and reproductive
health
06/27/1996
06/27/1996
06/13/1996

06/13/1996
06/13/1996
06/13/1996
06/13/1996
06/13/1996

06/13/1996
06/13/1996
05/30/1996

05/30/1996
05/30/1996
05/30/1996

05/30/1996
05/30/1996

05/30/1996
05/30/1996
05/30/1996

05/30/1996
05/30/1996

05/30/1996
05/30/1996
05/30/1996

05/30/1996
05/30/1996

PUBLIC WELFAREFOUNDATION
Israel
and Jewish culture
RIGHTEOUSPERSONSFOUNDATION
Leadership
JOHN D. AND CATHERINET. MacARTHURFOUNDATION
Leadership
JOHN D. AND CATHERINET. MacARTHURFOUNDATION
Community development
McKNIGHTFOUNDATION
Economic development
McKNIGHTFOUNDATION
Human services
McKNIGHTFOUNDATION
Conservation
and the environment
CHARLESSTEWART
MOTTFOUNDATION
Civic affairs
ROCKEFELLERBROTHERSFUND
Conservation
and the environment
ROCKEFELLER
BROTHERSFUND
Conservation
and the environment
BELDONII FUND
Conservation
and the environment
BELDONII FUND
Education
GERALDINER. DODGEFOUNDATION
Education
GERALDINER. DODGEFOUNDATION
Elderly
GRANDRAPIDS FOUNDATION
Education
WILLIAMRANDOLPH
HEARSTFOUNDATION
student
aid
WILLIAM RANDOLPHHEARSTFOUNDATION
Agriculture
and rural development
W. K. KELLOGGFOUNDATION
Agriculture
and rural.development
W. K. KELLOGGFOUNDATION
Human services
W. K. KELLOGGFOUNDATION
Philanthropy
and volunteerism
W. K. KELLOGGFOUNDATION
Israel
NEWISRAEL FUNDIsrael
NEWISRAEL FUND
Israel
NEWISRAEL FUND
Israel
NEWISRAEL FUND
AIDS
NEWMEXICOCOMMUNITY
FOUNDATION
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05/02/1996

Children,
youths,
and families
PITTSBURGHFOUNDATIQN
Community development

04/18/1996

Health

04/18/1996

Violence prevention
CALIFORNIAWELLNESSFOUNDATION
Conservation
and the environment

05/02/1996

Page 3

ST. PAUL COMPANIES
CALIFORNIA WELLNESS FOUNDATION

04/18/1996

GEORGEGUND FOUNDATION

04/18/1996

Human services
·
GEORGEGUNDFOUNDATION
Non-profit
organizations
and philanthropy

04/18/1996

Public

04/18/1996

GEORGEGUND FOUNDATION

service

HENRY M. JACKSON FOUNDATION

04/18/1996
04/18/1996
04/18/1996
04/18/1996
04/18/1996

Jewish culture
and education
JEWISH COMMUNITY
FOUNDATIONOF GREATERLOS ANGELES
Community and economic development
JOHN D. AND CATHERINET. MacARTHURFOUNDATION
Employment and training
NORDFAMILYFOUNDATION
Employment and training
THE PRUDENTIALFOUNDATION
Isra'el
CHARLES AND LYNN SCHUSTERMANFAMILY FOUNDATION

04/18/1996
04/04/1996

Jewish culture
CHARLESAND LYNN SCHUSTERMAN
FAMILY FOUNDATION
community development
OTTO BREMERFOUNDATION

04/04/1996
04/04/1996
04/04/1996

Immigrants
and refugees
CALIFORNIA COMMUNITY
FOUNDATION
Disabled and elderly
CLEVELANDFOUNDATION
Homosexuals
CLEVELANDFOUNDATION

04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996

Children,
youths,
and families
FREDDIE MACFOUNDATION
Children,
youths,
and families
· FREDDIE MACFOUNDATION
AIDS
JAMES IRVINE FOUNDATION
AIDS
JAMES IRVINE FOUNDATION
civic affairs
JAMES IRVINE FOUNDATION
Community development
W. K. KELLOGGFOUNDATION
Education
W. K. KELLOGGFOUNDATION
Education
W. K. KELLOGGFOUNDATION
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04/04/1996

Leadership
W. K. KELLOGGFOUND~TION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Leadership
W. K. KELLOGG FOUNDATION
Leadership
W. K. KELLOGGFOUNDATION
Rural development
W. K. KELLOGGFOUNDATION
Youth development
W. K. KELLOGGFOUNDATION
Youth development
W. K. KELLOGG FOUNDATION
Youth development
W. K. KELLOGG FOUNDATION
Youth development

04/04/1996

American

04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996
04/04/1996

W. K. KELLOGGFOUNDATION

Indians

LANNAN FOUNDATION

04/04/1996

Children,

youths,

and families

WOODS FUND OF CHICAGO

04/04/1996

Employment

and welfare

WOODS FUND OF CHICAGO
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APPENDIX III
UNIVERSITY OF RICHMOND ALUMNI REPORT
JEPSON SCHOOL OF LEADERSHIP STUDIES
1994-1997

JSLS ALUMNIREPORT
Class of '95

39%

48%

Class of '96

12

~

Bus/
Consult

13

NonProfit

3

Educ.

4

12%

2

7%

~

~

Gov't/
Politics

2

6%

3

10%

~
(p

~

Grad.
School

3

9%

1

3%

3

12%

Law
School

5

15%

5

17%

4

17%

*Other

3

9%

1

3%

2

8%

Total

33

29

24

~ ;:::.---;:

Total#
Grads.

37

32

35

~

9%

14

3

10%

3

50%

12%

~-

\\

~
~1

.~

~-

rz..4

·. IDIto

"

Graduate Schools
University of Massachusetts (Bilingual Education)
Hampton University (Higher Education)
Seattle University (Public Service)
University of Vermont (Higher Education)
University of California-Irvine (Fine Arts/Acting)
Harvard University (Higher Education)
University of Cincinnati (Arts Administration)

U.S. Army Officers (3); Teaching English/Ldsp Abroad (3); Self-Employed (2)

~

'-

\1/o

Congo Player, Ranch Hand, Legal Assistant, Health Administrator

Law Schools
University of Pittsburgh
George Washington University
University of Virginia
College of William and Mary
Catholic University
Seton Hall University
University of Mississippi
Dickinson College
University of Maryland
Syracuse University

c::.

V

~ 5 - l:
10?0
~ 3 -~

./

*Peace Corp

-

to?, ,-3
-

~~
.

l~v
fl'.>•

7

~

4- - )
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